
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Making Inclusion Work 
Excellence at School, at Home, and in the 
Community 
 
 

Nancy Brady 
 
Sunday, April 10, 2011 
 
© Copyright 2011, Moms Fighting Autism
 
 
 
Making Inclusion Work – A Commitment to Excellence at School, at Home, 
and in the Community 
 
Moderator:  Chantal Sicile-Kira 
Guest Speaker:  Nancy Brady 
 
 

 

Hello, and welcome to momsfightingautism.com
Cosponsored by AutismCollege.com. I’m your moderator today, Chantal
would like to present Nancy Brady

Making Inclusion Work – A Commitment to 
Excellence at School, at Home, and in the 

© Copyright 2011, Moms Fighting Autism 

A Commitment to Excellence at School, at Home, 

momsfightingautism.com conference on Get Educated About Autism. 
by AutismCollege.com. I’m your moderator today, Chantal Sicile

would like to present Nancy Brady who is going to be speaking on Making Inclusion Work 

A Commitment to 
Excellence at School, at Home, and in the 

A Commitment to Excellence at School, at Home,  

conference on Get Educated About Autism. 
Sicile-Kira and I 

Making Inclusion Work – A 



Commitment to Excellence at School, at Home, and in the Community.  
 
So let me introduce and tell you a little bit about Nancy.  Nancy has a Bachelors Degree in 
Communication Studies and Sociology from the University of California, Santa Barbara and a 
Masters Degree in Special Education from Chapman University.  Nancy also has certificate in 
Assistive Technology from California State University, Dominguez Hills.  She completed the 
Mentorship Project for Communication Partner Support from WAPADH and the Inclusion and 
Communication Institute Summer Conference at Syracuse University.  Nancy is a professional 
member of RESNA and a parent member of TACA. 
 
Chantal: Welcome Nancy. 
 
Nancy: Thank you.  Good morning.  How are you? 
 
Chantal: I am fine.  And what is RESNA?  Can you explain? 
 
Nancy: Yeah.  It’s for professionals and other individual who work in the field of 

assistive technology both in the research end of it, for instance, robotics and 
making electrical wheelchairs all the way to actually practicing and doing 
assistive technology evaluations and assessments.  So it’s sort of the national 
organization for assistive technology professional. 

 
Chantal: Interesting.  So I also wanted to explain to everyone that Nancy Brady is a very 

important person to this family because Nancy Brady is the inclusion specialist 
that was hired or was consulting to WAPADH which is organization that was 
providing support to Jeremy through the school district before he graduated 
from high school and started attending community college.  And actually she 
also helps with the transition to community college.  So Jeremy is, for those 
who are not familiar with Jeremy, he has some verbal speech but he is mostly 
nonverbal and so he has to use typing or pointing to letters to communicate.  
And Nancy has been very instrumental in helping us with inclusion his into 
regular education classes and how does that look for someone like Jeremy. 

 
And also Nancy, aren’t you also the founder of an organization called STAR that 
you provide services through? 

 
Nancy: That’s right.  And it’s basically Supported Typing and Autism Resources.  The 

acronym is STAR and my passion basically is taking students and individuals 
who have severe disabilities who most people would think, oh, they could never 
be fully included in a regular classroom, and finding the accommodations that 



they need in order to be successful in a regular classroom.  So sometimes, it’s in 
my realm to work on high functioning or people who are less impacted by 
autism and what supports they would need to be successful.  But more often, 
it’s those who need more supports and we can strategize this to what 
accommodations they need to be successful.  So usually it’s people who are 
more severely impacted by their autism.  And that’s what we found that’s 
worked and that’s kind of what my organization strives to do. 

 
Chantal: And the website is www.supportedtyping.com.   
 
Nancy: Right.  Supported typing spelled out. 
 
Chantal: Okay, someone has sent me a message saying that there is an echo going on in 

the line so I’m just going to switch phone to real quick. 
 
Nancy: Okay. 
 
Chantal: And then if someone could send in and tell us if it’s better now after I do this.  

Nancy, can you speak up? 
 
Nancy: I am still right here and you guys can let us know if you hear the echo or if it 

sounds better.  And I am on a landline.  I only have one in my house anymore. 
 
Chantal: Okay.  Well why don’t you go ahead and start and see what people’s comments 

are as we go along and I’ll let you know. 
 
Nancy: Yeah absolutely.  And Chantal you know me really well.  So interject or if you 

think is something, you know, as we’re going, please let me know and we’ll 
make it kind of an interactive thing as well. 

 
Chantal: What I will do is when there are questions that people are sending in that I 

think are appropriate to that time, then I’ll ask them, otherwise, I’ll ask them 
later on. 

 
Nancy: Sounds good.  Sounds good.  So we’re going to start today and talk about 

inclusion as a philosophy and then the nitty gritty stuff about how you can 
actually make inclusion work.  And inclusion is not just in the school although a 
lot of times, when we have our IEPs, we think of it in the school as far as 
placement decision, you know what classroom is my child going to be placed in 
and will he be fully included.  It used to also be called mainstreaming and just 

http://www.supportedtyping.com/


as time has gone on, the mainstreaming word has kind of fizzled out and 
inclusion or fully included is taken over, but it is the same concept. 

 
So there are ways to be included in schools but also you have to think about 
including in the home life as well and then subsequently in the community. And 
inclusion as a philosophy starts when our kiddos are little. 
 
I have a son who is on the autism spectrum.  He is 14 now, and as a family, we 
just naturally included him in everything we did ever since he was little. So that 
meant from a little age, he was in the restaurants with us and expected to 
behave appropriately in community settings.  He would go to church with us.  
He would go to restaurant.  He would go to family events and be surrounded by 
lots of people.  And it was not easy all the time but it was our philosophy that 
we didn’t want to exclude him from these types of things. 

 
Chantal: Can I say something, Nancy? 
 
Nancy: Yeah, go for it. 
 
Chantal: I just want to say because I know Nancy’s son, Nick.  And for those who are not 

familiar with Jeremy, we are not talking about kids that are particularly easy to 
have out in public all the time.  We’re not talking about kids that are very 
aggressive, but we are talking about kids who do have behaviors and so, 
because I know that some parents are saying, oh my kid isn’t easy to take out 
or they don’t sit through the whole meal or they don’t do this.  You know what, 
a lot of our kids don’t do that either.  Of course, we’re not going to take them 
out.  They are danger to themselves or to somebody else.  But they’re not going 
to learn if they’re sitting at home by themselves either. 

 
Nancy: That’s correct.  And we did always have to have our filter on.  There were days 

when we knew that oh, this just might not be a good idea for our family to go 
to dinner tonight because it was a particularly tough day. So it doesn’t mean 
that you just do it no matter what.  You have to use those filters and say, 
“Today has been a good day.  Nick is organized.  We’re having fun.  Let’s go do 
it.”  And so we would do it as a family.  But yes, it’s not easy.  The whole thing 
about inclusion is it’s the toughest work you’ll ever do, but you have to be fully 
committed to it as well and so that started from a young age with us. 

 
So absolutely have those filters on and use your discretion when you’re 
including.  And you know, if you go out to dinner and he only last 15 minutes, 



no worries.  You can spend the rest of it in the car and then next time maybe 
he’ll last for 20 minutes at the table.  But if that’s what you want to go and 
that’s your goal and that’s where you want to go with it, then you got to do it.  
You’re not going to leave him at home because he will never be able to sit at 
the restaurant if you always are leaving him at home. 

 
Chantal: And that relates to the point that if anybody would look into me earlier when I 

said, how do you wear that scarlet letter A, you know, it used to be that A for 
adultery when for us, it’s wearing that scarlet letter A autism that’s on our 
forehead.  You think everyone’s staring at you, you think everyone branded you 
but you know what, it’s all about how you act and compose yourself in public.  
So if you’re acting like you’re embarrassed about your kids, then people are 
going to feel bad.  But if you are proud and you just stand up tall and this is just 
normal behavior that somebody is acting different than everybody else, then 
they’re going to feel comfortable with it.  It’s all about how you handle it. 

 
Nancy: That’s right.  And unfortunately, I mean it’s a good thing and a bad thing.  

Unfortunately, autism is so prevalent now that most people that you’re going to 
run into in the community, they know somebody in their family or in their lives 
that has autism.  So they’re aware of it and they know what’s going on.  So it 
makes it a little easier for you if your child is having a tantrum in public.  It’s a 
little easier for you because everybody out there also knows about autism.  It’s 
very prevalent now and that is good and bad.  You know, take it for what it is. 

 
But going to my next slide, inclusion is the active being, the definition is the 
active being part of a larger group.  And I think from a humanity point of view, 
accepting people with disabilities and accepting people who are different into 
our communities, into our schools, into our churches, into our lives, I think it 
makes us all better.  And we see a lot of that when you start to include people 
in schools and their peers understand that, because that’s what’s going to 
change the world. 
 
The older generation perhaps who were people with disabilities were 
segregated when they were in schools, that’s not happening anymore.  So you 
know, my son is fully included in the 7th grade classroom and he goes to 
different classrooms and the whole school knows who he is, they get him, they 
get his behaviors that he has and it becomes a non-issue.  They’re fully 
accepting and so I think the world is going to be a better place as our kids get 
older because more disabilities are being included in our communities. 
 



Inclusion now is becoming a value in our society.  And what we’ve seen is that 
congress has actually reflected that value when they’re doing special education 
law and IDEA – that individuals with disabilities are valued members of our 
society and that congress does not want to see them segregated into separate 
educational settings. 
 
And so what we’re trying to do is focus on our similarities as human beings 
rather than on our differences.  And I think a lot of times, the kids especially the 
ones who have an opportunity to have somebody with autism in their 
classroom, they’re starting to see that, wow, we are similar in many ways, if 
you can look past what you see and get to who they are on the inside.  And 
those would be our strengths and not our weaknesses. 
 
So what’s happening in special education and in schools is that special 
education is a service and not a place.  So rather than having a special ed 
classroom where the kids are segregated away from their typical peers and 
they’re being taught separately and they sit in a separate lunch table and they 
have a separate playground, well, we’re trying to make special education not be 
a place anymore but a service so it should follow the student.  So if the student 
is able to be in a regular education classroom, special education services need 
to follow that student wherever they go.  And that’s how the law was intended 
and that’s what we’re trying to see as this inclusive education movement takes 
hold in the country. 
 
And so our goal is then to provide all kids, not just those with disabilities, but all 
kids to have meaningful relationships and the experiences because we all learn 
from our experiences.  And when you segregate people away from the cool 
experiences that happen, then they’re not going to learn and they’re not going 
to have that opportunity to learn. 
 
We may not see tangibly that they’re learning but we should still give them that 
experience of learning and that opportunity to learn.  So that means if the 3rd 
grade is going on a field trip to the planetarium, well then a child with autism 
who might be in the separate setting should also have that experience to go to 
the planetarium.  It would be a different experience for them and we might 
need to put in a lot of supports to make him experience the planetarium 
successfully.  But that’s what inclusion does.  We want to be able to have 
everybody have the same experiences and make meaningful relationships in 
school, in their families, in their churches and in their communities. 
 



And I was listening to you, Chantal, earlier and you mentioned how members of 
the family and siblings and that relationship is really important to our kids with 
autism.  And I think that’s really neat.  We don’t want to keep them doing ABA 
and their therapy when perhaps there might be a really good experience that 
they can do with their siblings and that’s just as important.  They can learn just 
as much from that family experiences they might in an ABA type setting.  So we 
want to do both.  I don’t want to exclude one or the other. But don’t not do 
something because you don’t see tangible results right away.  Give them all the 
experiences that you would to your typical children. 

 
Chantal: Good point. 
 
Nancy: Okay.  Yeah, that reminded me when you said it earlier.  And so we talked 

about who should be included.  And in my opinion, absolutely everybody. 
Whether you have a disability or whether you don’t and I don’t care about the 
severity of your disability.  If somebody who has autism that severely impacts 
their life, if they can go into a regular classroom and here the teacher reading 
Charlotte’s Web to the classroom and then listen to the class discussion about 
Charlotte’s Web, and if they only get 1% of the value of that compared to what 
as typical child might get, well then I think it’s a valuable proposition to have 
them fully included. 1% is better than 0. So I believe and with every ounce of 
my being that everybody should be included in their community, in their church, 
in their family, and in their schools. 

 
And again, it’s rooted in federal law, and it actually says this is one of my 
favorite quotes and so I wanted to put it up there so that everybody had it on 
the slide, but IDEA wants to ensure that to the maximum extent appropriate, a 
student with a disability shall be educated with their non-disabled peers and 
that special classes, separate schooling or other removal of a student with the 
disability from that regular education classroom shall only occur when the 
nature or severity of the disability is such that education in that regular 
classroom with the use of appropriate supplementary aids and services cannot 
be achieved satisfactorily. 

 
So I wanted to highlight in red the appropriate supplementary aids and service 
because if you truly, truly, truly have appropriate supplementary aids and 
services, well then I don’t believe the nature or severity of the disability is even 
an issue because you can overcome it if you have trained aids and trained 
teachers and a good team and you can provide those services to that individual 
in a meaningful manner that’s appropriate for the classroom, then I don’t care 



about the severity of the disability.  It becomes a non-issue and it can work.   
 
The problem that we see with inclusion sometimes is that those appropriate 
supplementary aids and services, they’re not put into place in a meaningful way 
whether it’s because of money or whether it’s because of training, whether it’s 
because of who knows, beliefs and attitudes that it’s not going to work or 
negative perceptions, whatever.  But if you do it right and if you plan and if you 
have somebody come in and especially the families are involved in this.  The 
families know their kids the best and they know what their kids need to be 
successful, then I believe you can have any supplementary aid and service and 
you will be successful in the classroom.  And I think we’ve seen it with our own 
kids.  With their behaviors and with their issues are definitely there.  But if you 
believe it and you stick to it and you have a commitment to inclusion, it can be 
overcome with those aids and services. 
 
And notice that it means aids, it could be like aid as in the person A-I-D-E, but it 
can mean other things like assistive technology or typing or listening to a device 
or whatever it is, an auditory trainer, whatever it is that that particular student 
needs to be successful.  And there is a plethora of resources out there to use.  
We need to educate ourselves as to what they are so that we can tell the school 
what our students need to be successful. 
 
So am I going too fast or is everything.. 
 

Chantal: No that’s good.  I just wanted to make the point because I’ve read quite a few 
articles and I’ve actually commented on some in the recent past where some 
school districts and I’m not talking about my area but around the country, are 
trying to save money by saying, oh yeah, we’re going now and tomorrow in an 
inclusion model instead of special classrooms.  Be careful because if that 
inclusion model means they’re just throwing the special ed kids in with the 
regular ed kids and they’re not providing any of those supplemental aides and 
supports, well that’s not inclusion.  That is trying to save money for the school 
district. 

 
Nancy: And what will happen with that approach is that inclusion will not work. It 

almost sets our kids up to fail in the general ed classroom at that point when 
you know, all the details haven’t worked out when all those supplementary aids 
and services aren’t sought out and when people aren’t trained into what the 
student needs, it sets them up to fail.  And that’s where people go, oh I just 
can't handle it.  It’s the wrong way to do inclusion basically.  You’re absolutely 



right.  
 

I wanted to remind myself of this and I’m glad you said that, is a lot of times, 
that kids who have special education services, they are allowed to go into a 
classroom for like one class a day or they are fully included but it’s only one 
class a day.  Well that’s not fully included, that’s being a visitor in a regular 
classroom to the point where Nick was in 3rd grade and he would go into a 
classroom for science, and I think it was even for like maybe 25 minutes, he 
would go in and visit and he actually had a desk and on the desk it said, visitor.  
The name tag said visitor.  Where all the other desks have the kids name Suzy 
and Johnny and Bobby and Mikey, and Nick’s guest had visitor.  And that is not 
inclusion.  That is a slap in the face and it’s wrong and that was the first thing 
that we noticed when we actually took him out of that school and put him in a 
school where he was fully included.  He walked in and his name was on his 
desk.  He was actually part of the classroom.  He wasn’t just thrown in there 
without much thought to it.  So you’re absolutely right.  You got to plan it. 
 
And so the next slide talks about how you plan it and where you start.  And this 
concept that I want to talk about is “bottoms up” approach that everybody 
should be seeing right now on their screen.  It’s a little bit new to a lot of 
schools because typically in the school district, they’ll have your special ed 
administrator and then below that is an inclusion person and then the principal 
and then the teacher and then the aide, and then the student and then the 
family. 
 
And I think about that, it’s like, oh you know, I get where they’re coming from 
educationally because you know, the special ed person has the background and 
the inclusion person has the training but all of that is so irrelevant unless the 
family can share with the aide who is actually the one working one on one with 
the student everyday what’s successful, what’s going on and this is on a daily 
basis.  
 
My son can wake up in the morning and the first thing I tell to aide when we go 
to school is, “He is having a rough morning.  He may not be able to make it 
through the whole school without several breaks today. So just be aware that 
he didn’t sleep well last night, and that he didn’t eat breakfast this morning and 
I don’t know what’s going on yet, but you might want to ask him when you sit 
down with him but it’s a rough morning so be prepared.” 
 
So it’s that bottoms up approach that you need to have a strong foundation and 



a strong infrastructure and that comes from the family, the student, and the 
aide.  That’s the foundation of inclusion where the aide needs to be empowered 
to help and help the student. It’s their relationship that works. 
 
And when we hire aides, and we’ll talk about this a little bit later on some of the 
other slides.  When we hire our aides, we’re looking at people who have a good 
relationship with Nick, who he likes.  You know how when you meet people, you 
have a good feeling about them.  That to me is way more important than their 
credentials or their educational background or their knowledge of special 
education.  Because I can train somebody on that and they can read books on 
that but if they don’t have that core relationship with my son to make it work, 
then it’s a lot harder, number 1, and it may not work in the long run. 
 
So the relationships are huge and that’s the foundation.  So you start with the 
student of course who’s going to want to be part of the regular education 
classroom.  You’re going to need the family to have a family to have a 
commitment to support their son or daughter in regular ed.  And then you’re 
going to need to have an aide who has a good relationship with your son. 
 
And don’t be afraid to speak up and say, you know what this relationship is not 
working, it’s antagonistic or it’s just not working or whatever and see if we can 
get a new aide and we’ve done that several times with even ABA agencies 
where the people just didn’t click with our family and with our son.  And we 
asked for others to come in.  So keep that in mind. 

 
Chantal: You can’t be afraid to do that and I know I have a hard time with that because 

I’m very much a mediator.  You know, I’m in the middle of the family.  And so 
I’m always thinking positively about people.  But here, I’m going to tell you a 
story that gives you good example of why sometimes the agencies really 
appreciate it too is that I had this one ABA supervisor who is constantly late 
coming here and other things like that that were going on which was not very 
much in the ABA philosophy.  And so I finally wrote a letter to the agency and 
they were really happy that they had the letter because they have been having 
a problem for some time with the supervisor but they had no proof.  So the fact 
that they had a letter—I mean it was a very nicely written letter but it just had 
facts in it, not emotional—but use those facts to then get rid of the supervisor. 

 
Nancy: Absolutely because again this is about the success of your son or daughter in 

their inclusive environment.  And that foundation, you need a good relationship 
with it.  I can’t stress that more that it’s a bottoms up approach and that aide or 



aides, they’re the ones who are going to be with your son or daughter 6 or 7 
hours a day.  That’s a huge chunk of time.  And that relationship, it needs to be 
stressed how important to is a lot more than I think people realize especially 
school.  So I stress that and I want you to keep that in mind. 

 
And then like moving up, you know the foundation from there, you know a good 
inclusion specialist, somebody who can come in and observe the classroom and 
go, “Well wait, why isn’t he taking tests in the classroom with everybody else? 
Or why are you removing him to go to the resource room to do this? Or you 
know, he can’t see the board from where he is sitting.  Why don’t you just do a 
little simple fix and move him to the front row so he can see the board better?”  
So sometimes, when you have an aide and the student working together and 
they think everything is going great, you need an outside person to come in and 
look at what’s going on and make suggestions and help troubleshoot things that 
might be an issue. 
 
The teacher—and this is an interesting point.  We’re going to talk about if 
there’s any teachers out there right now listening, I will address it separately a 
little bit later. But you know, the teacher has a lot of work to do.  And 
supporting inclusion in my opinion from what I’ve seen worked, the teacher 
needs to be almost removed from that process.  Let the aide do the nitty gritty 
work.  The teacher should be teaching the class. 
 
Now, there are strategies that the teacher can use that will help the person with 
autism who’s there in the classroom such as writing the visual on the board and 
making sure that when there’s, you know, if you say turn to page 99, you say it 
auditorily but then you also write page 99 on the board because just in case 
that person with autism missed the auditory cue, he’ll be able to look on the 
board and see the visual cue. 
 
So the teacher can learn techniques that will help the person with autism be 
successful in their classroom.  But the nitty gritty stuff, the actual ways that the 
person performs in the class, a lot of that needs to be delegated to the aide.  So 
teachers out there, don’t be afraid to delegate and empower the aide so that 
they can be successful.  And the little things that the teachers do in the 
classroom that might help this person with autism, chances are it’s going to help 
99% of the other kids in the classroom too who don’t have autism because 
typically, a lot of those kids miss the auditory cue and they’re going to rely on 
the visual as well to know what page to turn to. 

 



Chantal: There’s a couple of questions about this so I go ahead and ask. 
 
Nancy: Yeah, go for it. 
 
Chantal: Okay.  So this is Elizabeth from Indiana.  “I’m a special education major and 

when learning about inclusion, we learn how a one on one aide can impede the 
actual inclusion of the student because it is not natural for children to 
communicate around adults or people to talk to the aide and not the students.  
Is this your experience or is there a way to having effective aide?” 

 
Nancy: it’s both and I’ll tell you that.  There isn’t a way to having effective aide.  The 

best aides in the work are the ones that fade into the background where the 
kids after a period of time, they don’t even know the aide is there.  So if the 
aide for instance, you know, the teacher would ask a question and the aide 
speaks up, that would be, uh oh, we need to train this aide a little bit better.  
The teacher asked the student a question, the aide is there to provide support 
for the student to answer.  So a lot of times, when I’m being mixed aide for 
whatever reason in the classroom, the kids will come up and they will ask me 
and I will just be quiet.  I won’t say anything and I will turn to Nick and he will 
have to answer.  So the aide needs to practice fading into the background and 
not impeding the social relationship with the other kids or the classroom.  So 
that’s a great question and the answer is yes, it can be too over powerful, but 
that needs to be worked on as aide training. 

 
There’s a great book out there right now and for the life of me, I can’t 
remember what it’s called but the author is Julie Causton.  Oh I forgot her last 
name.  I’m going to look it up really fast.  She wrote a book about a 
paraprofessionals and aides and what they can do to be successful in the 
classroom.  And it’s a great book that often I purchase and give to the aides 
that are working with my different clients so that they can read it. And I think it 
all comes down to training the aide better and having that. 

 
Chantal: I am going to have to get that book for the college people. 
 
Nancy: Absolutely because it really, you know what, let me go on and then I’m going to 

go back and find her name later because I don’t want to take up too much time.   
 
Chantal: Can I ask you 2 more questions? 
 
Nancy: Yeah go ahead. 



 
Chantal: Okay Grace from Lomita asks, “Does every school district have inclusion 

specialist? We have LAUSD.”  I guess that’s Los Angeles.  “If not, who should 
we ask to be included in our IEP team in place of the inclusion specialist?” 

 
Nancy: Well, every school district should have an inclusion specialist because that’s kind 

of what congress and IDEA is wanting.  They want our kids to be fully included. 
If a district perhaps a small district doesn’t have one, then you can ask, who in 
the district provides that role on how to do successful inclusion.  It might be a 
special ed coordinator or a special ed administrator, but if they don’t have one, I 
would go and ask for outside services for one because the inclusion people are 
all about inclusion, not just about holding IEPs and writing goals and all that.  
They’re about going in and finding strategies to make inclusions work.  And 
that’s kind of their job. 

 
So larger school district should have inclusion specialist.  They probably rotate 
around from campus to campus and they probably have a huge workload or a 
huge caseload.  But absolutely ask for one.  Ask for somebody that come in and 
observe and figure out ways to make it successful.  So they should, and if they 
don’t, it might be because they are smaller school district and then maybe a 
special ed person.  

 
But you know, inclusion is a little niche, just as a speech therapist would be a 
separate niche or an assistive technology person is a separate niche.  So speak 
up and ask.  And then if you can’t find one, go to an outside source and find 
somebody who is an inclusion specialist. 
 
And I did find Julie’s name.  Let me give it to everybody right now.  It’s Julie 
Causton. C-A-U-S-T-O-N –Theoharis T-H-E-O-H-A-R-I-S.  Julie Causton-
Theoharis. 

 
Chantal: And the name of the book? 
 
Nancy: Well that’s a good question.  I have it downstairs. 
 
Chantal: You are younger than me.  What’s going on? 
 
Nancy: I know.  You know what, I’ll Google it while I’m sitting here or maybe somebody 

else can Google it for me and go to Amazon.com. 
 



Chantal: I’ll do that after I ask you some questions. 
 
Nancy: Okay.  It’s a great book about training paraprofessionals and support providers. 
 
Chantal: Alright.  This is from Mylene in Pennsylvania.  “My son is 6 years old and autistic 

in a regular kindergarten class.  I’m advised that he is doing okay, but when 
transitioning from a special class i.e. music back to kindergarten, he is crying.  
Also there are times that he cries in kindergarten and goes to the door and sits 
on the floor.  Any idea why and what they can do?” 

 
Nancy: Well, I would need to obviously like observe the process to really get an idea 

why but transitions between classes are so hard for our kids with autism.  And 
that’s why you can have somebody who is successfully included in elementary 
school because they have like typically one teacher and maybe they go to one 
other class.  And then why middle school becomes so difficult because they are 
now transitioning to 4, 5, or 6 classes.  And they just get settled in one class 
and know what to expect and the class is over and they have to up and leave.  
And so transitioning between classes is extremely difficult. 

 
And there are ways that a paraprofessional or a teacher or whoever is there can 
help make that transition process easier.  It may be an item that the person 
carries with them to transition from class to class to make it easier.  Maybe they 
need to take a notebook with them to hold.  Maybe they just need a little bit of 
preparation before they leave and it can be as simple and respectful as okay in 
5 minutes, we’re going to now be going to music class.  And remember, music 
class is in the auditorium.  And sometimes the auditorium is loud.  But we’re 
going to be able to handle it. We’re going to walk quietly down the hall 
together, you don’t need to worry because we’re going to be here with your 
teacher and your friends and we’re all going to do it together and I want you to 
hold this notebook and when we get there inside there, we’re going to sit down 
and we’re going to sit crisscross applesauce, and get ready for music.  So 
preparation is a huge thing, letting them know what’s coming next is a huge 
thing. 
 
And of course, let’s get back to our bottoms up approach.  Often time, a teacher 
can’t take the time away to let one of our kids with autism know what’s coming 
next and that’s where an aide in the classroom or somebody, a parent, 
volunteer or somebody can give that warning so that when the transition 
occurs, you don’t have any issues. 
 



So that would be some typical things that I would do.  Again, these are the 
supports you put in place to make it successful. 

 
Chantal: And it’s the same kind of things that’s successful for inclusion in the community 

when we go out to dinner even so. For example, even at 22, Jeremy still needs 
an object and the reason for that is just that, it’s like a familiar thing especially 
if you have processing problems.  You don’t know what’s going to come next 
and loud noises or vision-wise but this object that you know and that you love is 
there and is always going to be with you and staying with you.  And so with 
Jeremy, he still has that object but it changes.  Like he’s no longer allowed—he 
still has some baby books at home which are like his best friends, you know—
but he’s not allowed to leave the house with a spot book.  But he will go to 
house with books on art, on graffiti, on magazines that he likes to look at.  You 
know -- magazines or New Yorker magazine. He will carry those books, that’s 
his object that goes everywhere with him, but he is never allowed to take an 
inappropriate object but it’s just something familiar that he chooses in the 
house. 

 
Nancy: Well, yeah, Chantal, it’s the anxiety issue that’s the unknown.  It’s the fear of 

not knowing what’s coming next.  And think about it, our world, there’s a lot of 
things where we don’t know what’s going to happen next or where we’re going 
to be or what it’s going to look like. So if we can provide something familiar and 
something that makes them feel safe as they transition to different places, then 
that’s a strategy that works. 

 
Chantal: Right, okay.  And somebody wrote in Elizabeth from Indiana wrote to say that 

the book is called “The Paraprofessionals Handbook for Effective Support in 
Inclusive Classrooms.” 

 
Nancy: And it’s a very easy read and it’s not expensive and it would a wonderful gift to 

give to an aide that they could read and look up that that’s when we get back 
to this what makes a good aide, it’s the aides that you don’t know were there, 
that become part of the scenery, that are able to not speak up when somebody 
is talking to the student.  They let the student do it.  And they fade into the 
background, and it’s hard to do.  I have a hard time doing it because 
sometimes, I want to get into the classroom when I’m acting as Nick’s aide and 
I want to speak out and make it better, but that’s not my role.  I’m there to 
support him, not to create better situations in the classroom.  I’m there to be 
quiet and if somebody speaks to him or typically, they’ll look to me to answer 
for him and I’m just quiet and I turn to Nick and he answers and I try to fade 



away.  So this book that Julie wrote, I recommend it and it might help train 
some of those aides to be more part of the scenery. 

 
Chantal: Great. Okay, thank you for that.  And also, Elizabeth wanted to tell you thanks 

for your earlier answer.  That was great. 
 
Nancy: Okay, perfect, love it.  Okay.  So should we go on? 
 
Chantal: Yeah go on.  There are more questions, we’ll ask them later. 
 
Nancy: Okay.  And then here comes the teacher’s point of view.  This is what the 

inclusive classroom should look like.  The difference and there is a difference.  
This is huge.  Difference between accommodations that you give to somebody 
in the classroom to make them be successful.  This is your supports and your 
services and your strategies versus modifications to the curriculum.  So the 
difference is I’m going to start with modifications first because the list isn’t that 
long.  And modifications are actually changes to the curriculum to something 
different.  So for instance, if a student, and it’s okay. These are things that are 
okay but just so we know what they are.  So for instance, let’s say a 7th grade 
classroom is doing pre-algebra.  Does that mean that a student with Down’s 
syndrome who is only able to do addition cannot be fully included? No.  It 
means that that student with Down’s syndrome can actually be fully included in 
that classroom but will work on his addition problems with his one on one aide 
in this paraprofessional while the rest of the class is doing pre-algebra.  That is 
absolutely okay and it’s a beautiful way to include somebody who academically 
isn’t at the same level.  But you want to have them with their peers, the same 
age group, the 7th grade age group because that person is a 7th grader.  So you 
can change the curriculum to something different.  And that does mean that 
there might be a different state standard that the person is working on and this 
can all be written up in the IEP so that a person can be going in and do their 
own worksheets that they are working on in an inclusive classroom. 

 
And again, with the bottoms up approach, with the teacher leading, that is 
perfectly acceptable to happen.  So don’t’ feel like you have to know pre-
algebra to be with your peers in a math class.  You can do something else and 
still be part of that math class and still be included and that would be a 
modification. 
 
The difference then, teachers, is what kind of accommodations can you give to 
somebody in your inclusive classroom.  And this runs the gamut.  I have a 



fabulous list, I put some of these important ones up here, but a huge list.  If 
anybody wants to email me, I can fax it to them or I can send it to them later 
but special seating.  Perhaps somebody who is easily distracted would do better 
sitting away from the door because every time the door opens and closes, 
they’re going to be distracted.  Or somebody who relies heavily on their visual 
processing needs to be in the front of the room.  So special sitting could be an 
accommodation. 
 
Frequent breaks can be an accommodation.  Meaning the goal is for them to be 
in the classroom for an hour but if they can only stay 10 minutes, then they 
need to leave and take a little walk around the perimeter and then come back.  
Absolutely, frequent breaks can happen and they can happen as much as 
possible until that person is organized to sit in the classroom. 
 
Simple things that are really easy to implement.  Extra time on tests, fewer 
homework problem.  For instance, we do math problems instead of the typical 
25 or whatever it is math problems that are assigned every night. We do 
enough math problems until we feel Nick understands it.  And that means if he 
does 3 or 4 and he is doing them right and he gets them correct, we’re calling it 
a day.  We’re not going to spend another hour doing math problems when he’s 
getting them all right.  And we’ll look at the homework assignment and we’ll 
pick and choose the hard ones too to see if they understand that and if he’s 
doing it right, we call it a day and we move on.  So that’s an accommodation 
that we’ve worked out with this classroom teacher to let them know that we’re 
not going to be spending hours and hours doing monotonous busy work type 
stuff.  We’re going to really be fine tuning to see if he knows what he’s doing 
and if he does, that’s it. 
 
The use of an augmentative and alternative communication system, assistive 
technology, a one-on-one support partner like an aide, a scribe so that they can 
answer verbally the answer and somebody writes it down.  I love that.  There 
was a kid I was working with yesterday and I would ask him about the tsunami 
and I said what country did the recent tsunami happen? And he verbally 
answered Japan.  To me, that’s good enough if he had a scribe with him.  The 
person would write Japan down as the answer and you call it a day.  A lot of 
times, you can have questions read aloud to them in addition to them reading 
the questions you’re actually giving them auditory input so you read the 
questions as well.  They can have open book tests.  You can assign less 
problems.  These are all accommodations to make our kids successful in the 
classroom. 



 
And then I wanted to put one more down there.  This is one from my son that I 
love this and this wasn’t even my idea. This is how cool the teacher is thinking.  
My son is having a lot of sensory problems right now with touch with his 
clothes, long pants, long shirts, that kind of stuff are just horrible for him right 
now, the feel of it on his skin.  And so he’s been really not being able to sit and 
pay attention because he is so worried about his clothes and so we put it into 
his accommodations that he does not have to wear his Friday uniform which is 
the long pants and the button down shirt and the vest, he doesn’t have to wear 
that.  He can wear sweats if he wants to. So sweats and a t-shirt on Friday 
when everybody else has to wear the button-down shirt and the vest, forget it.  
It’s an accommodation that he gets to accommodate his sensory system. 

 
Chantal: Is he cool with that? 
 
Nancy: Is Nick cool with that?  Oh yeah, he loves it because it’s comfortable.  It takes 

away the stress that the clothes were giving him.  And so I love that.  It’s an 
accommodation that the school figured out for him.  So be creative with your 
accommodations. 

 
Chantal: Can I ask you a couple of questions that came in? 
 
Nancy: Yes, go for it. 
 
Chantal: So I just want to say, thank you because there are few other people that has 

written in the name of the book and everything so thank you so much.  This is 
from Cheryl Grossman in San Jose.  “In my school district, they are not really 
open to inclusion.  There are a few general ed teachers willing to take our kids.  
General ed and aides are not trained appropriately.  I feel our kids are big 
inconvenience on them, let alone is administration willing to be supportive of a 
child, etc, broken promises, etc.  We have a great special ed teacher but the 
rest just haven’t clicked yet.  What do we do?” 

 
Nancy: Well, and this is a problem and I believe this type of a problem starts with the 

school leaders and their vision for their school or for their district, and it is not in 
congruency with what the law sets.  So if I were you, I would go back to that 
beginning slide that I have that talked about the least restrictive environment 
and what IDEA is and go in and my plan of action with schools like this would 
be 1) show them the law and quote it out specifically about least restrictive 
environment. That’s where our kids are supposed to be educated in the general 



ed classroom, not to segregate into special settings, with supplementary aids 
and services.  That’s the starting point. 

 
Then, I would ask permission in any way you can to work with the aides 
because teacher, I think if teachers fear a student coming into a classroom that 
they don’t know much about and they don’t know much about the disability, if 
they know that they can rely on the aide to help them, it will change their 
perspective.  And if there is any teachers out there that are feeling this too, 
write in and let us know if this has happened in your case.  And teachers feel 
this way, and it’s not a bad thing.  It is what it is. 
 
My mother is an 8th grade language arts teacher and I remember very clearly 
the first time that she had a child with autism in her class and she didn’t know.  
The teachers don’t have the information that they need to be successful and it’s 
not fair to the teachers to expect them to be all welcoming and be all inclusive 
when they have no idea what to do.  And most of them really want to do a 
good job but they probably don’t want it to be more work for them and you 
know, they want the information to be successful 
 
So as a parent, if it was me, I would go to this another author, and I do know 
the name of this book because it’s like my bible.  The author is Paula Kluth and 
her book is “You’re Going to Love This Kid.” It’s a fabulous book about including 
kids especially kids with autism who are severely impacted by their autism in a 
regular classroom and it gives tons of strategies for teachers to use.  So Paula 
Kluth, “You’re Going to Love This Kid,” give it to the teacher.  Give the aide the 
book and then ask, can we try a pilot program where we really, really focus on 
the aide and my son and we make them successful so that when they do go 
into the classroom, it’s not more work on the teacher, because I think that’s the 
biggest thing with teacher is oh, no, I have so much already and we have 
testing going on and I have papers to grade.  It’s very overwhelming.  But if the 
teacher knows that she can rely on that paraprofessional and that aide as a 
huge support, then I think you might be okay.   
 
So 1) show them the law. 2) show them that you really want this to work and 
that you’re willing to do whatever you need to do.  You know that ground up 
support approach.  Get the foundation.  Ask if you could really train the aide, 
the special ed teacher also would be a great resource for you for training the 
aide. And usually special ed teachers get the inclusion part of it. They 
understand how important that is.  And then approach the general ed teacher 
and go that route.  And that’s the best advice I can give you. 



 
If it still does not work, find another school.  Because if your child is not going 
to be accepted by the people at the school, do you really want your child there? 
And I know I can say that easily and it sounds so easy. It’s a much more 
difficult proposition I know, but think about it.  Do you really want your kid in a 
place where he has visitor on the desk? And so that was when I was out of my 
school.  I’m like, no more.  I want him included.  I don’t want him to visit a 
classroom where academics are taught. 

 
Chantal: Yes.  I understand exactly what you’re saying. 
 
Nancy: Yeah. 
 
Chantal: The next question here, excuse me but I’m switching screens to help another 

listener.  Okay. I love this question, Nancy.  Maybe this was the next book that 
you and I should write.  Brenda from Clarksville wants to know what kind of 
resources are out there for young adults with ASD 22 years old and assuming 
they mean in terms of inclusion. 

 
Nancy: Well, resources for adult, Chantal, that is your area of expertise and you’re my 

mentor on all of that.  But regarding inclusion and we found this with Jeremy, 
Chantal, is that when they go to college and if they want to go to college, you 
can still send them with an aide or you know, whatever it is that they need, but 
they need to be doing the advocate.  I can’t go in and observe in the classroom 
anymore because they’re an adult. 

 
Chantal: So the thing is that also the person, Jeremy, has to himself, asking for the…well 

he gets accommodations but no modifications. 
 
Nancy: Correct. 
 
Chantal: And if you have a child that you expect to go on to higher education, to 

community college or any kind of college, then you had better start during the 
last couple of years of high school of having them do all the works.  In other 
words, well I understand what the -- meaning when she says okay if there is 30 
problems, you only do 5 of them.  But if they’re supposed to be writing 10-page 
papers and his modification is he only has to write 2 pages, you better start the 
last couple of years of high school that they have to do the 10 pages because 
otherwise, you’re going to be really stuck with them in community college. 



 
So what happens with Jeremy the last couple of years of high school when he 
was actually 21 or 22, is that he only took 2 classes because he did a full amount 
of work and he needs things read to him and it takes him so much longer to type 
things out.  So he only did 2 classes but he had to do the same amount of work 
as everybody.  The last semester, he took 2 classes in high school and 1 class at 
the junior college.  And so it was a lot of work.  And so you really have to be 
cognitive of the fact that when they get into community college, when they’re 
over 18, let’s say they’re over 18 or they have with the high school diploma or 
they’re over 22, they have to ask for their things themselves.  So anyone in 
college, it has to be that person.  So Jeremy has to go in and ask for everything.  
Now he has a prompt there if you will and that he has the aide with him, but the 
aide takes the backseat as Nancy explained and so he might say, is there 
anything else you need to ask, Jeremy.  But she’s not going to do more in that.  
She can’t ask for him. 

 
Nancy: Right.  So what we did with Jeremy is we gave him a list, a huge list actually of 

different types of accommodations and things he might need in college and he 
chose the things himself that he thought he would need.  And we had a 
discussion about it.  Well, do you think you’re going to need a separate setting 
for taking tests that is quiet or do you think you can do it in the classroom?  
These are things that he had to ask for himself with our guidance.  And he did it, 
yeah. 

 
Chantal: The caveat with all that is though that they only allow certain accommodation so 

he could ask for all the accommodation he wants but that doesn’t mean he’s 
going to get them. 

 
Nancy: Right.  Because when you get to college, it’s a whole different ball games than 

you know, K-12. 
 
Chantal: So for example, if Jeremy wants to take a test, he doesn’t say right now that he 

wants to have it in a separate classroom but they’re making him take it in a 
separate classroom because the test needs to be read to him and so they feel 
that it’s going to be a bother for the other college students than in high school.  
They’re not really allowed to say that.  But in college, they run it and he has to 
be like any other student.  And so we’re having difficulties right now with one of 
the testing components and we’re not quite sure why that is and Jeremy is 



working it out but I look at it as a good experience for Jeremy because he has to 
figure it out, we have to help him figure it out because this is going to be a 
problem all through college, so he better get the hang of it now. 

 
Nancy: That’s right. 
 
Chantal: It doesn’t matter if he fails the class.  I know it’s not that he doesn’t know the 

material.  It’s the way that is multiple choice questions which he can do as there 
is not a problem but he has a problem with multiple choice questions and so he 
has to overcome that if he is going to be a college student because he can’t do 
like in high school.  In high school, you can say, “You know what, we have a 
terrible time with this.  Can he do this instead?”  A high school teacher will say, 
okay or you can get it in the IEP.  But in college, the professor will say, “No, I’m 
sorry.  Everyone is doing a 10-page paper.  I’ll give you an extra week but you 
still have to do the 10-page paper.”  He can’t ask the professor, well give me an 
essay to do instead of this multiple choice test.  

 
Nancy: Right. 
 
Chantal: It’s not done.  He has to do the work like everyone else because it’s college. 
 
Nancy: That’s right. 
 
Chantal: So you have to expect that.  So you need to really learn how to…you have to 

teach your child how to advocate and also how to do regular work with no 
modification if the goal is college. 

 
Nancy: That’s right. 
 
Chantal: So if there are other resources that Brenda is asking about that has nothing to 

do with the inclusion or school, then she can email me through 
AutismCollege.com through my website.  AutismCollege.com. 

 
And another thing is so just that you know, they don’t provide aides.  So I’m 
paying for the aide right now for Jeremy for school. 

 
Nancy: Yeah.  It’s kind of like college tuition.  The same thing. 
 



Chantal: Yeah.  So think about it that way. 
 
Nancy: Yeah.  Okay, well, you know what, we’re coming up on the hour.  Let me just 

run the slides really fast, Chantal, and then if there’s any other questions, let’s 
get them through if we can. 

 
Chantal: Up until 10:30, correct? 
 
Nancy: Oh we are.  Oh awesome.  Love it.  We have plenty of time then.  Okay, so 

teacher perspective.  We talked about a lot of this stuff already but this is a 
concept that I think as a parent, we live, I live my life with life by is the 
presuming competence.  That is your starting point.  So when you look at the 
student or somebody who has a severe disability and you don’t know how much 
they’re taking in, you don’t know how much they’re learning, you’re teaching 
Charlotte’s Web and you’re getting no feedback from that individual that they’re 
understanding what you’re talking about when you’re reading Charlotte’s Web to 
them.  You have to start with the premise of presuming competence.  You start 
with believing that they do understand everything that you’re saying because it’s 
the least dangerous assumption from a teaching point of view, you never want 
to presume incompetence on anybody, on any of your students.  So for the 
person who doesn’t give you that feedback, that’s kind of like our issue, not 
theirs.  So you presume competence.  You just presume that they’re getting it. 

 
And again, if they only get 1% of what happened in the classroom, that’s better 
than 0 because the general ed classroom is where academics are taught.  
Typically, in a special ed classroom or in a segregated location, they teach more 
functional life skills.  It’s just a different environment, not that either one are 
bad, and somebody with autism needs both.  They need academics and they 
need functional life skills.  But just know that the true academics are being 
taught in the regular ed classroom.  So even if the person sits in the class and 
only gets 1% of what’s going on, it’s 1% more than they would have gotten in a 
special ed classroom. 
 
So the starting point is you presume competence with all of your students.  It’s 
the least dangerous assumption.  And then as a teacher, you need to be 
teaching your lessons with the focus on all the different modalities that a person 
may learn by.  So if a person is a visual learner, you need to have directions on 
the board.  If they are an auditory learner, you need to reinforce the visual by 



reading it aloud and saying it.  If they are kinesthetic learner, you need to allow 
them to move or to use hand signals or gestures in order for them to learn and 
remember it as well. 
 
A lot of times, you’ll see children with severe autism rocking or moving or 
stimming, but that doesn’t mean they’re not listening.  And I think we need to 
remember that as teachers that a lot of times, our kids with autism move in 
order to listen.  So you don’t want to tell somebody sit still and listen.  Those are 
2 different things.  They’ll either sit still and then most often, they won’t be 
listening, or they can listen but they can’t sit still. 
 
So think about it from a sensory integration point of view. A lot of times, our kids 
who are impacted severely with autism, the sentence don’t function 
independently of one another. So they need to move in order to listen, or they 
need to flap their hands in order to sit still, or they need to pace the back of the 
room in order to pay attention to what’s going on in the classroom. 
 
Now, the kids in the classroom will look to the teacher for, “Is this appropriate, is 
this okay?” And so teachers out there, I implore you and I encourage you to 
make it okay to allow the student with autism to pace the back of your class and 
you pay no attention to it all out there and just continue with your lecture.  And 
then what will happen is all the other kids in the class will pay no attention to it.  
But if you as a teacher look over and make a face every time the person blurts 
out a noise or a sound, well then the whole class is going to turn and look and 
make a face whenever the person with autism blurts a noise or make a sound.  
So you have to look at the behaviors that perhaps are inappropriate but ignore 
them.  And actually, that’s an accommodation. 
 
On the individual learning plan that my son has, the box has check that says, 
ignore inappropriate behaviors.  So that’s from the teacher point of view.  That’s 
a behavioral support that the teacher is giving to my son that you’re ignoring 
those inappropriate behaviors. 
 
Now, does that mean that the inappropriate behaviors are okay? Well, my 
question is well, define inappropriate. I think that pacing the back of the class is 
absolutely appropriate for somebody to be able to learn and listen. Rocking in 
the chair is absolutely appropriate as long as it doesn’t interfere with the work.  
My son likes to hold a ribbon and flap the ribbon and watch the ribbon move.  



Well that’s okay if he’s listening to the teacher lecture, but if it’s interfering when 
its time for him to type, well then we need to put the ribbon away in the 
backpack, he does his typing and then maybe he can hold it again later in the 
class.  And these are all behavioral supports that the one on one aide and the 
paraprofessional should be working with because they know the individual so 
well because they have that relationship, they can provide that behavioral 
support as well to the student. 

 
Chantal: Nancy, I didn’t know your son was a ribbon… 
 
Nancy: It’s a new thing.  You all know, the behavior change monthly.  Just when we 

think it’s one thing, it’s something else.  But the ribbon is a new thing.  So 
Jeremy must have told him all about it. 

 
Chantal: Exactly.   
 
Nancy: So yeah, but you know, again in the grand scheme of things flapping a ribbon 

while he’s listening to a teacher is absolutely appropriate so that he can sit 
quietly in class and pay attention.  So I have no problem with that as long as he 
gets his work done and he’s able to put the ribbon away, focus on his typing and 
then get back to whatever it is.  

 
Chantal: This is why I love Nancy because I thought I was the only crazy person on this 

planet because I totally like, I mean I’m very much for trying to have Jeremy 
have appropriate behaviors but I know what behaviors he needs to help him and 
so we’re trying to make them more appropriate when we’re out in public.  But 
you know, after a certain age, you kind of figure if he hasn’t gotten in doing it 
the neuro-typical ways because he has a need for it and since I interviewed 
people for my “Autism Life Skills” book, I interviewed this adult on the spectrum 
and made me understand a lot of the needs that Jeremy and people like him 
have.  And so Nancy is one of the few people that I actually hear talking about 
these things like it was no big deal and oh it’s normal because that’s how I feel 
about it for Jeremy and I think people must think I’m crazy but there’s only 2 of 
us.  Right, Nancy? 

 
Nancy: That’s right.  And you know, it’s really cool.  I think it’s really cool because our 

kids figure out ways that they need in order to sit in the chair and listen to a 
teacher.  I love that.  I think that’s really cool.  So you know, I’m not one of 



those big people that is trying to eliminate stim behaviors because I believe that 
there is a need for them in some way that I don’t understand. But Nick needs to 
do these things in order to listen. 

 
Chantal: Right. 
 
Nancy: And so I’m an advocate for that. 
 
Chantal: Do you want a question? 
 
Nancy: Yeah go for it. 
 
Chantal: Lisa from Cleveland. “My son’s special ed teacher rotates his aide every 6 

weeks.”  I love that.  No, I’m being sarcastic.  That’s really awful.  “She wants to 
encourage independence but I think it may be disruptive to his routines.  He is in 
1st grade, is this a good idea?” 

 
Nancy: You know again, it depends on the student but I believe that the relationship and 

the knowledge of each other, that’s what’s important.  Now, if it’s a classroom 
aide like let’s say there is a special ed classroom and there is like 3 or 4 aides in 
the classroom and they rotate within the classroom so that those other aides 
know your son anyway, that might be okay because it does lessen the 
dependence on one person.  Especially for people and kids who use AAC or 
assistive technology, the more individuals that that person can use the AAC with 
and type with, the more valid the results are.  And if the aide is fit, there’s 
somebody that can step in and also communicate with your son.  So if it’s in the 
classroom where there is like 4 or 5 and he knows them and they know him and 
you’re just rotating who the one on one is, I probably wouldn’t worry about it as 
much as if it was an absolutely new person that you’re bringing from square zero 
and you need to start building a relationship all over again, and then you have to 
like go in and say and tell the person you know he holds a ribbon because it 
makes him sit still.  When you have to keep repeating that over and over again, 
that’s a waste of time. 

 
Chantal: And also, if they are going into an inclusive situation where they are going into 

general education classes, that can be hard if they aren’t trained up in all the 
things that he needs. 

 



Nancy: And it can be hard on the general education teacher.  If there is a functioning 
successful system in that general education classroom where the general ed 
teacher knows your student, knows your son and knows his aide and can rely on 
that aide and they have a system going, and then you bring somebody else in, it 
can disrupt the success of the inclusive program.  So be careful with that as well. 

 
Chantal: Okay, we have some great questions here.  Joanne from Nigeria.  “Thank you so 

much.  What happens when you try to explain to parents why their child would 
do a different math activity from other students and they disagree? This puts 
pressure on the teacher who is still trying to accommodate the pupil with ASD.” 

 
Nancy: I personally don’t think you have to explain anything to any of the parents.  

That’s none of the parents business why you’re child is doing one thing when 
everybody else is doing something else.  The teacher, you can empower the 
teacher whether you would like the teacher to let parents know why your son is 
doing something different, but that should come from the teacher.  Am I 
understanding the question right, Chantal? 

 
Chantal: I’m wondering if this is not the teacher who is asking.  What happens when you 

try to explain to parents why their child would do a different math activity from 
other students and they disagree? This puts pressure on the teacher who is still 
trying to accommodate the pupil. 

 
Nancy: Well, I think the teacher needs to teach all the kids in the classroom and needs 

to work at their abilities and what they’re able to do, and so I would not feel bad 
about this.  I would state the facts as it is and just say, this person needs to be 
doing this.  I don’t see why other parents would have a problem with that. 

 
Chantal: Go ahead.  Ready for another question? 
 
Nancy: Yes.   
 
Chantal: Zen from Excelsior Springs.  “What parts of the special ed resource room play in 

the school that is truly inclusional?” 
 
Nancy: Well, this interesting and I believe the resource room is a valuable place for 

some kids.  However, know that when somebody is pulled out of a classroom, 
they are missing instruction that is going on in that classroom.  So that’s not a 



good thing.  However, typically, kiddos with Asperger’s or kiddos that have a lot 
of stress and anxiety, they actually love the resource room.  It’s a place where 
they can go that’s usually quiet, there’s less people, it’s one on one with the 
teacher, there’s probably a relationship with that teacher, and it can be a good 
kind of a recharging place for them to go and relax and chill almost as if they’re 
taking a break.  They can go to the resource room and do whatever they need to 
do before they go back into the regular classroom.  So in that respect, I think it’s 
a good thing. 

 
And so typically, look at your kids who have high anxiety or who gets highly 
stressed by being, you know, part of the classroom and use that resource room 
as opportunity for them to chill out, take it easy, regenerate, you know, 
reenergize, and then go back into the classroom. 
 
However, be careful when they’re doing pullout.  It’s hard because a lot of times, 
kids are pulled out during art, and art is a cool thing for a lot of our kids.  Or 
they’re pulled out and they miss what the teacher is talking about, something 
important that they need to know for a test that’s coming up, or something like 
that.  So in middle school and in high school, you can actually have a class like a 
study skills class, and that’s where that resource room can be highly effective for 
a lot of our kids.  But if it’s just pullout for a resource teacher to be teaching the 
same thing that a regular education teacher would be teaching, you might want 
to look twice at that idea. 

 
Chantal: Okay.  This is Mary from Florida. “Does the law apply to private schools? I live in 

Florida.  My son qualified for the state funding that we took to a private school 
which is good until he’s 21.  However, we can only put him in schools that accept 
the scholarships.  The problem is they don’t know how to deal with autism.  Can 
I bring in an aide that I get trained?” 

 
Nancy: Yes.  And that’s my situation.  And first of all, yes, the private school do not 

really have to worry about or not worry about, but they don’t have to follow 
IDEA because their whole private school philosophy doesn’t have special 
education classes.  So if you are going to a private school—and that’s our 
situation, my son is in a private parochial school—it’s up to the school and to the 
diocese or whoever the governing body is of the school whether they will even 
allow a one-on-one aide in their classroom.  And so we have to, our school and 
our diocese fortunately does.  They are trying to be very inclusive so we pay for 



the aide.  Through my agency, we did the training for the aide.  I also meet with 
the teachers through my agency and we train the teachers and so we’re 
providing the supports because the school doesn’t nor did they have to.  So this 
is all private, meaning the responsibility falls on you. 

 
More and more private schools are accepting though of one-on-one aides for 
kids.  Actually, they don’t mind them.  You do have to make sure that liability 
wise that you know they are covered under your…whoever is hiring them so that 
they have Workman’s Comp and liability and all that so they can go on to the 
school. 

 
And you have to follow all school rules so they have to be fingerprinted and take 
safe environment training and that service thing.  So yes, it can be done but it’s 
on individual school basis.  Several private schools denied us before we found 
one that did.  So be prepared or that.  And they don’t have to accept somebody 
with special education support. 

 
Chantal: Okay.  Here is someone in San Diego.  “I am mainstreaming my son to a private 

Catholic kindergarten.  He is 5 with preverbal, nonverbal autism, and uses an 
AAC to communicate.  His teacher has no knowledge of children with autism.  I 
will be his aide.  What information would you recommend that I provide to his 
teacher?” 

 
Nancy: Well, I think this is what I did.  Your situation is very similar to mine.  I usually 

give the teacher, whoever it is, the Paula Kluth book.  Sometimes, I even go 
through and highlight the parts that I want them to know and I dog-ear the 
pages just to make it easier because sometimes teachers don’t have a lot of time 
to read new books. 

 
There are also a lot of great conferences in the San Diego area and I’m pretty 
aware of them.  You might want to always keep your teacher informed of autism 
conferences and things that are happening.  There is a great one that USD 
coming up in June and it’s to San Diego city schools as well and it’s a great 
conference that she perhaps might want to go through USD which is also a 
Catholic college so she might find a niche there and might get it paid for. 
 
And then as an aide, the paraprofessional book for you, and you know 
absolutely, go for it, it will work.  But just you be the conduit to let them know 



what your son needs and explain it to them.  Send lots of emails and let her 
know that whatever she needs as a working open communication type 
relationship.  If she has any questions, ask and you do the same.  I think you’ll 
be very successful and probably pleasantly surprised.  It will be good. 

 
Chantal: Yeah.  And you know, join my newsletter on AutismCollege.com because I’ve 

just started that AutismCollege.com and I’m only offering a couple of courses 
right now, but I will be offering professional courses with continuing education 
credits either for parents or people who need continuing education credits.  And 
Nancy doesn’t know it, but she’s teaching the class for myself. 

 
Nancy: Well there you go.  There are lots of resources for you right there.  Okay. 
 
Chantal: If you want to continue, there’s a couple more but you probably have some more 

slides that you want to go through before. 
 
Nancy: Yeah, I just have about 5 more slides. 
 
Chantal: So let’s finish those and then we’ll go back to the question so we don’t run out of 

time. 
 
Nancy: Okay.  This next one is kind of a new concept.  Again this is from the Paula 

Kluth’s book so you’re going to love this kid book.  Paula talks about a literacy 
web versus a literacy ladder.  And if you think about a ladder, you know, you 
start at the bottom and then you progress up.  You have to step on each rung of 
the ladder to get to the top.  Well a lot of our teachers in our schools think of 
acquiring one skill before you’re allowed to move to another.  And so what we’d 
like for teachers out there and this would be a resource that for those of you 
who are parents to share with teachers or just buy the book is let them 
know…Oops I just lost my slide.  The slide went off. 

 
Chantal: No it’s okay. 
 
Nancy: It’s still there.  Okay.  For some reason, it went off on my screen.  Let them 

know that, a lot of our kiddos, they don’t need to acquire one skill before they 
progress to the next.  If that’s the case, they may never get to a certain 
classroom.  Well again, you can always put modifications and accommodations 
into those classrooms to make them successful.  But you want to keep them 



moving and keep teaching and don’t deny them the opportunity to learn just 
because they haven’t mastered one skill. 

 
So this brings me to, I think one of the hugest things about our kids with autism 
is input versus output.  And we have a hard time sometimes measuring what the 
input is because the students can’t let us know the output if they’re giving it.  If 
they’re nonverbal perhaps and they don’t have a good communication system in 
place, they can’t let us know that they’ve understood it. So this is where that 
whole presumed competence comes.  You presume that they understand it.  
That’s your starting point.  And even if it’s 1% of the input that they have 
actually mastered, it’s more than zero.  So that’s your starting point. 
 
And don’t not present an opportunity because you didn’t get output.  Otherwise, 
they will never have opportunities.  So think of instead of a literacy ladder where 
you have to acquire one skill to move up, think of it as a literacy web.  And I love 
that.  That’s Paula’s idea and again, it’s from her book and I absolutely love it. 
 
You can also tell your teachers to go to paulakluth.com and there’s huge 
resources for including kids with autism and literacy activities there. 

 
Chantal: Yeah.  I want to make the point that for years, I insisted that Jeremy being 

included for 2 classes a day and elementary school and middle school.  I did not 
include him fully because of the sensory issues when the kids were younger, 
they make a lot more noise and screeching voices and Jeremy could not handle 
that.  I had no clue if he was understanding what was going on because he 
wasn’t able to communicate other than a few words.  He wasn’t doing the typing 
back then and it’s a good thing I did that because all these years, he has been 
listening and he learned so much that later on, when it was time to take the 
California exit exam, you could tell that his grades matched exactly at the classes 
that he had been sitting with all through middle school etcetera, etcetera. 

 
Nancy: That’s right.  So the input was there but at the time, the output wasn’t there 

because he didn’t have a way to tell us. And I think too, that’s really frustrating 
for a lot of parents with kids who are nonverbal and they don’t have a strong 
communication system to give us that output.  I think as teachers, we need to 
stop relying on the output and presume competence.  If that’s your starting 
point, you know that’s where you start with and that’s what you assume and 
that’s where you teach too.  Because, just because they don’t have a 



communication system doesn’t mean they’re not learning. 
 
Chantal: And how I argue this for the IEPs because they would say, we’ll he’s not 

academically able, I’d say, well we don’t know because he’s not communicating, 
but he needs to learn to sit in public, he needs to be with his peers, he needs to 
learn how to behave in a classroom and he needs it for the social. 

 
Nancy: That’s exactly right. 
 
Chantal: So I did call on social and the behavior and that’s how the least restrictive 

environment of course, but those were the points that I brought up that they 
have been accepted. 

 
Nancy: And Chantal, this goes back to that one caller from San Jose who was saying 

that their school district and the teachers weren’t that supportive.  You can get 
them in to a regular education classroom saying you want them surrounded by 
typical peers for social reasons.  You can kind of go into backdoor that way. And 
then oh yeah, we’ll include him for social reasons.  And then oh, what do you 
know, he happens to learn a few things while he’s there because it’s a social 
setting class or a science class. 

 
Chantal: Right. 
 
Nancy: Okay, so as an inclusion person, what I do when I go into a classroom is you 

want to look at the needs that the student has in the classroom.  Like Chantal 
just mentioned on sensory needs, a lot of times, they are huge.  And so perhaps 
they do need to go to resource so they only need to be included for a certain 
small part of the day just because their sensory needs are so great.  But you 
need to go in and look at these things and say, hmm, is there a way that we can 
meet those sensory needs that keep them in the classroom.  So maybe they sit 
by the door so that they can leave without disturbing the classroom.  That might 
be a solution.   

 
Visual.  This was one.  We had one kiddo who the teacher would write on the 
schedule on the board about what they were supposed to do today.  And it 
would be, you know, language class and they had to do vocab worksheet 1 and 
2 and then reading comprehension worksheet 3 and 4, and then blah, blah, blah.  
And then after they finish that, they had to go on to read pages 99 through 100 



and she would list in detail all the things that they had to do for the day.  So our 
one kiddo with autism would sit in the classroom and he was very, very smart.  
He would just tune out whatever the teacher said, saw the directions on the 
board, and would just start in on the first thing he saw.  And then as soon as he 
finished the first thing, he had no idea what to do next because he wasn’t 
listening.  So that’s when the aide had to come in and say, okay, you need to go 
on to the next thing. Well we figured out that if we gave him his own checklist 
that was on his desk rather than on the board, he didn’t need the aide to come 
in to tell him what to do next because it was set up as a checklist, 1, 2, 3, 4, 5, 
6.  So when he did #1 and finished, he automatically knew to go to #2.  
Whereas before, he didn’t because he wasn’t listening to the teacher and he 
didn’t know from the board to go on to #2, 3 and 4.  He would just do #1 and 
then check out and do something that he wanted to do.  So we had to go in and 
give him his own individualized schedule that just was taped right on his desk 
and everyday or every class, we would itemize whatever the teacher wrote on 
the board on the desk for him.  And that was one way the aide could fade out 
and not have to intervene after he did each day.  He learned to do the first 
thing, check it off, go to the second thing. 

 
Chantal: I’m just giving you time warning here, Nancy.  We have 8 minutes so we have to 

stop at time. 
 
Nancy: Okay.  Auditory – teacher again, verbal cues with visual cues.  Sensory – being 

tuned to where a kid is sitting.  Is it underneath the air-conditioning vent?  Well 
he may be listening to the air-conditioning vent going on and off all day and not 
hearing the teacher.  Organization step – maybe he just needs help organizing 
his backpack and maybe we can implement a folder where we put the stuff in for 
him and all he has to do is put the folder in his backpack versus all the individual 
papers.  And then social goals would be out on the playground, helping him play 
a game with the kids. 

 
The next slide is how to create successful team.  Communication – we talked 
about this.  Empowering the 1 on 1 aide – that is huge, that’s that relationship.  
Educating the peers – being open with the peers that hey, Nick doesn’t look at 
you when you’re talking, it’s because he’s listening.  He can’t look and listen at 
the same time.  So just because he’s not looking doesn’t mean he doesn’t hear 
you.  Families, ask the family – teachers, ask the family; aides, ask the family. 
Family, tell the teachers, tell the aides.  Communication there.  If there are 



struggles, brainstorm.  Get an inclusion specialist to come in or somebody to 
come in and help brainstorm ways to make it more successful. 
 
Those who are the most impacted by their disability with severe autism who are 
nonverbal, they absolutely can be fully included in the general ed classroom.  
Language should not be a barrier as to whether you are included or not. 
 
Assistive technology, high tech which would be like the I-Pads or the DynaVox 
devices versus low tech which would be as simple as a choice board with A, B, C, 
D on it. 
 
Those things, you know, true/false, yes/no, those things are your vital tools for a 
classroom.  You don’t need a huge device. 
 
And if you have trouble accessing a device, it could be because of motor 
planning difficulties.  And that’s where your supportive typing Soma and rapid 
prompting method, those programs come in to help you access an AAC device. 
 
The last slide, this is my last one, it’s about behavior.  And I have seen behavior 
as that’s the biggest barrier for having somebody be fully included.  Outbursts, 
disruptions to the other classroom and violence, self-injurious behavior, that kind 
of stuff is your strongest barrier. It’s not the ability to speak or the ability to 
communicate. 
 
So parents, start at an early age and this is one of Temple Grandin’s quotes who 
spoke yesterday is look at the behavior and ask, is it due to the autism or is it 
just naughty behavior? And parents, you got to parent your kids with autism and 
not allow and have consequences for the naughty behavior, but understand that 
some of it could be because of the autism like sensory issues. 
 
Look at behavior as communication.  Is the material boring? Are you seeing 
behaviors in the special ed classroom because the kid is bored out of his mind? 
You know, identifying colors when he is 10 years old.  My goodness, he knew 
what colors when he was and they are still working on it as a goal when they’re 
10 and you wonder why there is behavior.  So look at it as, give them the 
challenges.   
 
Behavior as underlying medical condition. 



 
Chantal: You have 1 minute. 
 
Nancy: Let me go to the last page.  Dr. Ricki has a book, Autism Solutions.  I highly 

encourage you all to get it right now.  And then quickly, here are the resources if 
you need more information because I know we’re out of time.  My website, my 
email and you can friend us on Facebook.  How is that Chantal? 

 
Chantal: It’s very good.  We’re still waiting.  Do you have that last slide up? 
 
Nancy: The last one that has my website, is it up yet? 
 
Chantal: No.  It’s just, there it goes, there it is.  Okay, make sure people had it. 
 
Nancy: Yeah. So I know we’re out of time but there is your resources if you need more 

plus the books we talked about today. 
 
Chantal: That’s Supported Typing and Autism Resources for those who are listening and 

who can’t see or who may not have slides. www.supportedtyping.com.  You can 
email Nancy at nancy@supportedtyping.com and she is on Facebook.  On 
Facebook, it’s S.T.A.R. for Supported Typing and Autism Resources STAR. 

 
Thank you so much, Nancy, for being our guest today. 

 
Nancy: Thank you. 
 
Chantal: So those people who had some questions that we’re not able to get answered, 

go on Facebook or to Nancy’s email and if you put it on Facebook that way, 
other people can benefit from the answer. 

 
Nancy: I love that.  Do that.  That will be good. 
 
Chantal: Okay, so thank you so much and I want to remind people that my name is 

Chantal Sicile-Kira, and you can Google my name to find out about my books or 
go to AutismCollege.com and there is a newsletter if you want to be told when I 
will be starting different classes like the one I mentioned with Nancy. 

 
Nancy: Yes. 

http://www.supportedtyping.com/
mailto:nancy@supportedtyping.com


 
Chantal: And I promise I don’t inundate with newsletters, I don’t have the time basically.  

Thank you, Nancy, for helping us to have a more inclusive environment for our 
guys and gals, that’s what we need.  And to the audience, I hope that you listen 
in for some other talks today and go forth and be the change that you want to 
see. 

 
-END- 
 


