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“Say yes to life, yea to it all, and participate with joy, humility, indignation and gratitude 
in the adventurous struggle to remake the world each and every day.” 

~ Paolo Freire 
 
It is . . . advisable that the teacher should understand, and even be able to criticize, the 
general principles upon which the whole educational system is formed, and 
administered. [Teachers  are] not like a private soldier in an army, merely expected to 1

1 I have replaced the use of the gender pronoun “he” in Dewey’s original quote with the term “teacher.” 
This literary act was my way of acknowledging both (1) the fluidity of gender beyond the binary of “she” 

 

https://drive.google.com/file/d/1MK49ks9t6VDh3Fm2UtlnYT-Rod4GmlGJ/view?usp=sharing
https://uconline.zoom.us/j/5104954660
https://drive.google.com/open?id=1OhjK6CU-SsvtitPi9O4g0og_pj5Ox_Lw
mailto:ssobko@berkeley.edu
https://berkeley.zoom.us/my/educw190
https://drive.google.com/open?id=16Dqfux_YsNrUTyUS_RZd6eVC7eWjazGa


obey, or like a cog in a wheel, expected merely to respond to and transmit external 
energy; [a teacher] must be an intelligent medium of action. 
~ John Dewey, 1895 
 
On the one hand, I cannot manipulate. On the other hand, I cannot leave students by 
themselves. The opposite of these two possibilities is being radically democratic. That 
means accepting the directive nature of education. There is a directiveness to education 
which never allows it to be neutral. We must say to the students how we think and why. 
My role is not to be silent. I have to convince students of my dreams but not conquer 
them for my own plans.  
~ Paulo Freire, 1987.  
 

Course Overview  
The purpose of this course is to engage in critical and rigorous inquiry into intersecting 
educational and social issues. However, rather than participate in this exercise through 
traditional modes of teaching and learning, and what Paulo Freire describes as 
“banking” education and oppressive pedagogies, the goal of this course is to replace the 
traditional teacher and student relationship with a more democratically structured 
system that is conducive to critical dialogue and equal voices. In this course, our 
relationship is one where we are all students and teachers in the learning process and 
the co-construction of knowledge.  

To that end, this course examines the relationship between democracy and education 
and the critical role of American schools in the socialization and creation of citizenry for 
society. W 190 also considers the multiple purposes of schooling and the ways in which 
public schools have been instrumental in the stratification and sorting of people along 
racial, ethnic and class lines to fulfill the demands of a capitalist society. The course 
also explores and challenges notions of meritocracy and “model minorities” to gain a 
more critical understanding of achievement and educational outcomes in the United 
States. Overall, this course is designed to introduce students to a social and cultural 
critique of the intersections between education and society.  

Course Learning Objectives (CLOs) 

and “he,” and whom can occupy the role of “teacher,” and (2) modifying an otherwise excellent quote to 
modernize what previously reflected a historical context of hegemonic heteropatriarchy.   
 

 



1. Students will apply Critical Social Theory to explore the nature of structural 
inequality (along the lines of race/ethnicity and class) and the role of schools in 
its reproduction. 

2. Students will apply Critical Social Theory to explore the way in which public 
schools have been instrumental in the stratification and sorting of people along 
racial, ethnic and class lines to fulfill the demands of a capitalist society.  

3. Students will employ Critical Social Theory and Critical Pedagogy to identify the 
competing and contradictory purposes of schooling. 

4. Students will use Critical Social Theory and Critical Pedagogy to challenge 
notions of meritocracy and “model minorities” to gain a more critical. 
understanding of achievement and educational outcomes in the United States 

5. Students will use Critical Social Theory and Critical Pedagogy to analyze the 
ways that schooling and education is highly political and not a neutral endeavor. 

6. Students will design, develop, and implement a Democratic Education 
experience and engage in collective “praxis” (the application of theory to practice) 
through the facilitation of a team-teach session, which includes lesson planning, 
module design, and the use of digital tools to coordinate an interactive, online 
learning experience for fellow students. 

Course Requirements  

Synchronous and Asynchronous Class Sessions 

This is an online course, but make no mistake, it is a demanding course that is highly 
interactive and collaborative. Students are required to attend “synchronous” course 
sessions. This means that students will meet online once a week for two hours per 
week via Zoom, a web-conferencing platform. You will be able to access the Zoom 
classroom by logging into our course site and then selecting the button that says 
“Online Classroom” in the left-hand navigation menu. Our first online class sessions 
start during week 3 (Sept. 9 for Monday’s Section, and Sept. 10 for Tuesday’s 
section).  

Some class sessions will be “asynchronous” in which students are required to complete 
activities and assignments during a specified time frame rather than meet on Zoom. 
Finally, students are required to be available outside of class time to collaborate (online 
or in-person) with members of your team-teach group.  

 



Attendance 

Online class session attendance is mandatory. W190 A is a very interactive course. 
Instead of lectures, students will engage in activities that allow the application of key 
concepts, core ideas, etc. Therefore, there’s no way for you to “make up” a class if you 
miss it.  

Absences will incur a deduction of 2 percentage points off your final grade. 
Absences or late arrivals to the "Zoom room" will only be “excused” by prior approval, or 
when supported by a doctor’s notes or other documentation.  

Please note, online courses do not do “Berkeley time.” On time means showing up to 
the Zoom classroom at 6 PM on either Monday or Tuesday (depending on the section in 
which you are enrolled). 

While it is understandable that technology can sometimes be challenging (for example, 
glitchy computers, a bad connection, etc.), it is your responsibility to arrange for a quiet 
space (this means no cafes/places where there is background noise), a strong internet 
connection, and use of a reliable computer. If you need assistance with securing any of 
the above to ensure your attendance and participation, please let the instructor know 
immediately.  

Online Class Session Netiquette:  

You should behave in online class sessions as you would during an in-person 
classroom. This includes: 

1. Having your camera on (so that everyone can see you) 
2. Keeping your mic 🎤 muted when you're not the speaker in large group 

discussions  
3. Wearing a shirt/clothing 👕🙏 
4. Not laying down on a couch or bed 🛌🏼during class sessions  
5. No surfing 🏄the web (unless you’re asked to do so as part of a class activity) 
6. Zoom allows participants to see each other in an "up-close and personal" kind of 

way. Therefore, please be considerate of your colleagues by not engaging in 
distracting behavior. 

Reflection Surveys (20%)  
Reflection Surveys (3 x 15 points each) provide students with the opportunity to reflect 
on their learning experiences and growth throughout the course. Students complete 
three reflection surveys: Baseline, Midline, and Endline in which they define and 

 



describe their ever-evolving understanding of and about the topics under examination in 
W190.  
 
Reflection surveys are three to four pages, single-spaced. The Baseline Reflection 
Survey is due week 1. The MidPoint Reflection is due week 6, and the Endline 
Reflection is due final’s week.  
 
Both Mid and Endline surveys require students to review their previous survey(s) to 
discuss how their understanding of course topics have either shifted, changed 
completely, or been refined. Furthermore, in explaining the shifts, changes, or 
refinements in understanding, students must also draw on and cite to readings, 
assignments, dialogues, and activities to support their explanations.  
 
Finally, the surveys allow the instructor to assess students’ advancement toward 
achieving the W190 CLOs.  
 

Critical Reading Responses (CRRs) (50%)  

Students will use and examine a variety of texts from both academic and mainstream 
media sources. The readings for this course inform students’ understanding of critical 
issues in education and society, supply a common reference point for dialogue, and, 
most importantly, provide a foundation for partaking in a democratic education 
experience. All of the required readings are available on the W190 Canvas course site. 
Students do not need to buy a textbook or reader for W190. 

Reading for the week and the accompanying CRR must be completed and submitted 
via Canvas every Sunday (for Monday’s Section) and Monday (for Tuesday’s section) 
by 11:59 PM. Late submissions will incur a reduction of 2 points for each day they 
are submitted after the due date.  

CRRs are worth up to 10 points each. However, there may be instances during the 
semester when CRRs will have a higher point value, e.g., for asynchronous or 
team-teach sessions.  

Each CRR requires a minimum of a 500 word response with citations to readings from 
the week (as well as previous weeks). CRRs have specific instructions and an 
accompanying rubric used to provide students with feedback and a grade.  

 



Team-Teach Project (30%)  

Students will spend the first seven weeks of the course synchronously and 
asynchronously engaging with course content using a variety of digital tools. After that, 
W190 will be co-taught/co-facilitated by students.  

With team-teach project group members, students will design a lesson plan (week 8), 
that will then be translated into an online learning module (week 9), and then 
implemented (during weeks 10-15) by the designated team-teach session week.  
 
To hold students accountable to one another, the team-teach project is self, peer, and 
instructor-graded. Students will be provided with a rubric to rate themselves and their 
teammates contributions to the project. Criteria include quality of work, communication 
with the team, significance of contribution, and reliability (e.g., showing up on time and 
attending team planning sessions), etc.  

Course Policies & Grading 
Grading 
Final grades will be based on a standard 100% scale. For example, an A=90%-100%, 
B=80%-89%, C=70%-79%, with + and – for the upper and lower 3% extremes of those 
ranges (e.g., B- = 80-82.9%, B = 83-86.9%, B+ = 87-89.9%), except for an A+, which is 
only awarded to students that demonstrate exceptional engagement with the 
course. 

No “Grade Grubbing”  
You have full control over your desired grade and success in this course. I will not alter 
any grade based on request or proximity to a desired level. Every decision regarding 
this course that you make throughout the semester will lead to a predictable outcome 
with criteria that is consistent for every student. 
 
I do acknowledge that “life happens” and it can negatively impact your performance in 
this course. If you find yourself in this position, please communicate with me. Keeping 
me in the loop means that you empower me to help you by e.g., providing you with an 
extension, etc.  
  
Accommodations 
If you have a disability that requires accommodation please let me know immediately 
and provide documentation from DSP. In addition, and as noted above, please let me 

 



know when I can provide assistance and/or other types of helpful accommodations that 
will allow you to be successful in this course.  

Academic Honesty 
When referring to the reading (either through direct quotation or discussing another 
author’s ideas) citing your sources properly is an essential component of academic 
integrity and scholarly participation. First, it gives credit where it is due; and second, it 
demonstrates your knowledge of the author(s) work and contributions to the field, which 
lend credibility to your examination and analysis of a particular issue/topic within that 
field.  

Plagiarism will not be tolerated and will be referred to the Office of Student Conduct in 
the event that it occurs. If you have any concerns or questions about how to properly 
cite your sources, both the Cal library citation guide website, and the OWL Purdue 
Online Writing Lab are excellent resources for writing with APA style (the field of 
education’s citation format). You are also welcome to use other citation styles such as 
MLA, Chicago, etc. 

Course Schedule at a Glance 
Please note that readings and assignments are subject to change; this is 
especially likely to occur for the team-teach section of the course. Therefore, 
always refer to our Canvas course site for all readings and assignments.  
 

WEEK READINGS | ACTIVITIES DUE 

 
1  

8/28 - 9/1 

 
PART 1: FOUNDATIONS 

● NO ONLINE CLASS SESSIONS THIS WEEK 
● Course Overview & Technical Setup  
 
 

 

Syllabus Review & 
Annotation  

Baseline Reflection Survey 

Introduction Video  

 

2 
9/2 - 9/8 

 
 

 
● NO ONLINE CLASS SESSIONS THIS WEEK 
● Bohm, D. (1996). On Dialogue (2-page excerpt) 
● Community Agreements  

 

Introduction Video 
Responses Discussion 
Board 

 
Discussion Board for 
Community Agreements  
 

 

http://www.lib.berkeley.edu/instruct/guides/citations.html
https://owl.english.purdue.edu/owl/section/2/10/
https://owl.english.purdue.edu/owl/section/2/10/


 
3 

9/9 - 9/15 
 
 
 

 
Introduction to Critical Social Theory  

 
● Levinson, B. 2011. Why Critical Theory? (pp. 14-16) 
● Levinson, B. 2011. On Marx & Marxism. (pp. 30-46)  
 

 
 
 
CRR 1  
 

 
 

4 
9/16 - 9/22 

 
 

 
Hegemony: Critical Theory Expanded 

 
● Gross, J. P. K. (2011). Education and Hegemony: The Influence of 

Antonio Gramsci. (pp. 51-54; 56- part of p.70 stop at "theory and 
educational scholarship") 

● Apple, M. (1990). Ideology and curriculum. Preface (pp. vii-xvii) 
● Segall, A. (2013). Revitalizing critical discourses in social 

education: Opportunities for a more complexified (un)knowing. (pp. 
478-484) 

 
 
 
 
 
CRR 2  
 
 
 
 

 
5 
 

9/23 - 9/29 
 

 
The Purposes of Schooling and the American Dream  

 
● Labaree, D. (2011). Someone has to fail: The zero-sum game of 

public schooling. Introduction (pp. 1-3) & Chapter 1 (pp. 10-41). 
● Hochschild, J. (2003). The American dream and the public 

schools. (pp. 35 to very top of page 38 and ending where it says 
"That is understandable but not acceptable.")  

● Westheimer, J. (2015). "What Kind of Citizen?" (Ch. 5 pp. 35-43). 
● Video: Sir Ken Robinson’s “Changing the Education Paradigm” 

 
 

 
 
 
 
 
CRR 3  
 
 
 

 
6 

 
9/30 - 10/6 

 
Critical Pedagogy 

 
● Freire, P. (1970/2006). Pedagogy of the Oppressed. (Ch. 2)  
● Shor, I. (1992). Empowering education: Critical teaching for social 

change. (pp. 11-15). 
● Giroux, H. (2011). On Critical Pedagogy. Ch. 1: Critical Pedagogy 

in Dark Times (pp. 3-14) 
● Wise, J. & Bone, W. (1989). Why Grades Are Oppressive. 
● Giroux, H. (2011). On Critical Pedagogy. Ch. 8: Rethinking 

Education as a Practice of Freedom: Paulo Freire and the Promise 
of Critical Pedagogy. (pp.152-158). 

 
 
CRR 4  
 
 
Midline Reflection Survey  
 
 
 
 

 
 

7 
10/7 - 10/13 

 
PART 2: FOUNDATIONS: STRUCTURAL INEQUALITY 

 
Asynchronous Week 

 

 
 
 
 
 
 
 

 



 
 

● Feagin, J. R. (2010). The white racial frame: Centuries of 
racial framing and counter-framing. Preface (vi-ix); Ch. 1 (pp. 
13-21), and Ch. 2 (pp. 23-37)  

● Kim, C. (1999). The Racial Triangulation of Asian Americans. 
(pp. 105 – 122) 

● Pulido, L. (2006). Black, Brown, Yellow, and Left: Radical 
Activism in Los Angeles (pp. 15-33) 

● Powell, J. (2013). Deepening our understanding of structural 
marginalization. (pp. 1-3) 

 

CRR 5  
 
Sign-up for a team-teach 
session 

 
8 

 
 10/14 - 10/20 

 
TEAM-TEACHING: LESSON PLAN DEVELOPMENT  

 
● CRR 6 = Team-Teach CRR. Readings will be content assigned to 

you for your selected team-teach session week (i.e., weeks 10-15). 
Note: Team-Teach Session Topics & Readings are subject to 
change 

● Class Session = Lesson Plan Development  

 
CRR 6  
 
 

 
9 

 
 10/21 - 10/27 

 
TEAM-TEACHING: MODULE DEVELOPMENT  

 
● Class Session = Module Development for Team-Teach Session 

○ FYI - completed modules are due two weeks before your 
scheduled team-teach session. Exception: teams that are 
teaching during week 10.  

 
Team-Teach Lesson Plan  
 
 

10 
 

 10/28 - 11/3 
 

 
TEAM-TEACH SESSIONS 1 

 
Structural Inequality in Schools and Classrooms 

 
1. Nasir, N., et al (2013). Racial Storylines and Implications for 

Learning. (pp. 285-298) 
2. An Education in Equality Op-Docs  
3. Valenzuela, A. (1999). Subtractive Schooling: U.S. Mexican 

Youth and the Politics of Caring. (pp. 3-32) 
4. Dreams Deferred: Undocumented Asian Students (10 pages) 

 

 
 
CRR 7  
 
Team-Teach Peer-Grading 
Rubric 

 
11 

 
 11/4 - 11/10 

 
TEAM-TEACH SESSIONS 2 

 
Segregation & School Choice 

 
1. Soja, E. (2010). Seeking Spatial Justice.  
2. How Much Wealthier Are White School Districts Than 

Nonwhite Ones? $23 Billion, Report Says (3 pages)  
3. The Seattle Times: For some parents, search for better 

schools could lead to jail: https://bit.ly/32Rmt7P 
4. Daily Cal article on the college admission scandal in relation to 

a Cal alum: the college admission scandal in relation to a Cal 
alum.  

5. NPR:  The American Dream Is Harder To Find In Some 
Neighborhoods  

 
CRR 8  
 
Team-Teach Peer-Grading 
Rubric 

 

https://bit.ly/32Rmt7P
https://www.dailycal.org/2019/03/13/father-of-uc-berkeley-alumnus-charged-in-college-admission-scandal/
https://www.dailycal.org/2019/03/13/father-of-uc-berkeley-alumnus-charged-in-college-admission-scandal/
https://www.npr.org/2018/10/01/649701669/the-american-dream-is-harder-to-find-in-some-neighborhoods
https://www.npr.org/2018/10/01/649701669/the-american-dream-is-harder-to-find-in-some-neighborhoods


 

 
12 

 
 11/11 - 11/17 

 
No Class  
Mon 11/17 

 
 
 
 

TEAM-TEACH SESSIONS 3 (Tuesday Section)  
 

Neoliberalism, Gentrification & School Choice 
 

1. Lipman, P. (2012). Neoliberal Urbanism, Race, and Urban 
School Reform. (pp. 33-51) 

2. Posey-Maddox, L. (2014). Reconceptualizing the "Urban": 
Examining Race, Class, and Demographic Change in Cities 
and their Public Schools. When Middle-Class Parents Choose 
Urban Schools. (pp. 19 - to the top of 23). 

3. Posey-Maddox (2016) Beyond the consumer: parents, 
privatization, and fundraising in US urban public schooling. 
(pp. 178-194) 

4. How School Choice Turns Education Into a Commodity: 
Schools are a public good that extreme market proliferation 
would eventually destroy. (7 pages) 

 

  
 
 
 
Tuesday Section: CRR 9 
 
Team-Teach Peer-Grading 
Rubric  
 
 
 
 
 

 
13 

 
11/18 - 11/24 

 
TEAM-TEACH SESSIONS 3 (Monday Section) 

 
Neoliberalism, Gentrification & School Choice 

 
 

TEAM-TEACH SESSIONS 4 (Tuesday Section)  
 

Charter Schools & Teach for America 
1. Are Charter Schools Better Than Public Schools? 
2. Anonymous Oakland After School Teacher (2012). The 

Deceptive Promise of Charter Schools: A New Orleans Case 
Study, (pg 1-8) 

3. Scott, J. & Trujillo, T. (2016). Reframing Teach For America: A 
Conceptual Framework for the Next Generation of 
Scholarship, (pg  2-24) 

4. The Onion (2012). My Year Volunteering As A Teacher Helped 
Educate A New Generation Of Underprivileged Kids vs. Can 
We Please, Just Once, Have A Real Teacher (1 page) 

5. Lanier, H.K. (2012). Teaching in the Terrordome: Two Years in 
West Baltimore with Teach for America. (Chapter 1) 

6. Sanzi, Erika (2015). Let’s Stop Criticizing Teach for America 
and Learn From What They Do Well (3 pages) 

 

 
 
Monday Section: CRR 9  
 
Tuesday Section: CRR 10  
 
Team-Teach Peer-Grading 
Rubric 
 

14 
 

11/25 - 12/1 
 

 

TEAM-TEACH SESSIONS 4 (Monday Section) 
 

Charter Schools & Teach for America 
 
 

TEAM-TEACH SESSIONS 5 (Tuesday Section)  

 
Monday Section: CRR 10 
  
Tuesday Section: CRR 11 
 

 

https://youtu.be/S2vcuBNM1YU
https://www.theonion.com/my-year-volunteering-as-a-teacher-helped-educate-a-new-1819594305
https://educationpost.org/lets-stop-criticizing-teach-america-learn-well/


 
Teaching as Action & Critical Hope 

1. Freire, P. (2006). Pedagogy of the Oppressed. (Ch. 3 - 
Dialogue and Problem Posing) 

2. Darder, A. (2016). Teaching as an Act of Love: 
Reflections on Paulo Freire and His Contributions to Our 
Lives and Our Work. (pp. 1-14). 

3. Students Learn From People They Love: Putting 
relationship quality at the center of education (3 pages) 

4. Duncan-Andrade, J. (2009). Note to Educators: Hope 
Required When Growing Roses in Concrete. (pp. 1-14) 

 

Team-Teach Peer-Grading 
Rubric 

 
 

15 
12/2 - 12/8 

 
 

 
 
 
 

TEAM-TEACH SESSIONS 5 (Monday Section) 
 

Teaching as Action & Critical Hope 

 
 
 
Monday Section: CRR 11 
 
Team-Teach Peer-Grading 
Rubric 
 
 

 
16 

12/9 - 12/15 
 

 

 
RRR Week 

 

 

17 
 

12/16 - 12/29 

 
 

Finals Week 
 

 
 
Endline Assessment 

 
 

 

 


