
EDUCATION W140AC 
(W ED140 online course) 

  
The Art of Making Meaning:  

Educational Perspectives on Literacy and Learning in a Global World 
  
Course Description: 
  

The use of symbol systems such as language, writing, song, and gesture in communicating with 
others maintains a long history of scholarship in the field of education. With the coming of the digital 
age—one in which for many people paper and pencils and bodies have been replaced with screens and 
cameras and avatars—many practices of symbolization have moved into online, digital spheres of 
creation, curation, and circulation. To put this shift in perspective, every minute on the Internet in 
2013[11], 72 hours of video were uploaded to YouTube, 216,000 photos were shared on Instagram, 
278,000 Tweets were sent, and 571 new websites were created. According to a 2013 Pew Internet Survey, 
around 21 million (or 87% of) American teens (12-17 years old) use the Internet, while 33% of online teens 
share their own creative content. It is not surprising, therefore, that educators around the globe have taken 
a keen interest in better understanding how young people are learning online and with digital tools, and 
how these kinds of learning experiences can be mapped onto existing paper and pencil classroom practices 
and curricula.    

 
In this course, we are interested in understanding how youth develop their literate capacities, both 

in print and digital form, in classrooms and beyond them. We are also interested in understanding these 
literacy practices across time and space by exploring literacy in local and global contexts and examining 
schooling and education in culturally diverse classrooms in the US and around the world. As an American 
Cultures course, we will examine, discuss, and create texts and media that explore racial categories by 
juxtaposing conceptions of literacy teaching and learning with the varied, hybrid cultures that represent 
school-aged populations in California and beyond.  Throughout the course, we ask how culture intersects 
with learning to read and write, and we will be alert as well to how symbolic systems like written language 
and image convey cultural meanings and how these meanings and the cultures they represent shift, blend, 
and hybridize in a global and digital world. We will examine race and culture in the US across different 
geographic and ethnic dimensions, focusing on three racial groups: African American, Latino and 
Hispanic, and Asian American. However, we will also explore readings and conceptual frameworks on 
race, culture, and language in a global world.  In so doing, we will consider how traditional and bounded 
categories of race, culture, and language are shifting and blending amidst the broad scale circulation of 
cultural goods, peoples, and connective technologies.    
 

Drawing from both historical and contemporary sociocultural theories on literacy and language 
as well as recent empirical research from education and new media scholars, we will explore an array of 
digital and non-digital forms of meaning-making and symbolic creativity, such as meme-generating, video 

                                                
1 Pew Research Internet Project  
http://www.pewinternet.org/2013/10/28/photo-and-video-sharing-grow-online/ 
http://www.pewinternet.org/2005/11/02/57-of-teen-internet-users-create-remix-or-share-content-online/ 
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making, micro-blogging, multi-player gaming, and app designing, as well as more traditional and non-
digital or pre-digital forms of cultural participation and civic engagement. Our inquiry will span both the 
technical and aesthetic dimensions of these practices, as well as the social contexts and global cultural and 
commercial flows that give those practices their meaning. We will be guided by the following questions: 

  
·    What is literacy in a digital and global age, and what is the value of becoming and being perceived as literate? 
·    How do definitions of what counts as literacy vary—from place to place, context to context, time to time, language to 

language, mode to mode, and culture to culture?  How do the social, cultural, and political values ascribed to these 
definitions of literacy impact or privilege certain modes and forms of meaning-making? 

·    How does literacy in and outside of school, as well as practices of online multimedia text production, reflect racial 
and cultural identities, and how do these practices and their perceived social values reproduce or disrupt racial 
categories, stereotypes, and cultural mediatizations? 

·    How is literacy taught, learned, and acquired—in school and outside it, in a first language or a second or third, in 
global and local contexts, and online and face-to-face? 

·    How can classrooms be reimagined as spaces for youth to take collective action in the world as active and engaged 
citizens, informed by critical inquiry, self-reflection, and identity expression? 
  
In this course, we will develop critical understandings of course content through the creation of 

texts and digital artifacts, focusing on how different media and modes of meaning-making can be used in 
the production and sharing of knowledge. We will also apply theoretical concepts from readings to recent 
news articles, teacher and practitioner blogs, educational websites, and other mediations of current 
happenings in the world, as well as through our fieldwork (see below for details), where we will apply key 
ideas and pedagogical strategies from course readings in our own educational work.  In reflecting on how 
educational theories relate to practice, we also will learn the fundamentals of ethnographic and qualitative 
research. Students will draw upon their data collected through fieldwork, course readings, and other 
available course content in authoring a final paper, a case study that explores a relevant literacy theme or 
issue. 
  
Learning Objectives: 

·    Students will gain a foundation for understanding sociocultural ideas about literacy and language 
through an engagement with theoretical texts, video lectures, and discussion/learning activities 
with peers. 

·   Students will gain an understanding of relationships between meaning-making and literacy 
practices and race, ethnicity, class, and culture, focusing on the North American context but also 
introducing global contexts as well through an engagement with key theoretical and empirical 
texts and video interviews with researchers working in these areas. 

·    Students will gain an understanding of the impact student race, culture, and ethnicity has on 
education and schooling through engagement with key texts, video lectures and reflective practice 
on their own teaching experiences. 

·    Students will gain an understanding of the relationships between literacy practices and meaning-
making and democratic participation and civic engagement through analysis of key texts, video 
lectures, and examples found online.  

·    Students will learn key terminology and ideas about how different forms of media, social and 
cultural context, and aesthetic forms shape meaning in literacy practices in and out of school, 
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locally and globally, through engagement with key texts, video lectures, and through analysis of 
digital artifacts. 

·    Students will gain the methodological tools for conducting ethnographic and educational research 
through engagement with key texts, video lectures, and through their own fieldwork experiences, 
which culminate in drafting a case study report of their research. 

· Students will gain fluency in writing and knowledge of two academic genres by composing a 
personal essay and a social science research report.  

       ·        Students will learn to use new digital tools in creating multimedia texts that demonstrate critical    
understandings of course content, as well as learn how these tools shape the meaning of texts 
through their own experiences. 

·    Students will learn to work collaboratively online through the use of digital tools. 
·    Students will gain practical strategies for teaching and working with diverse groups of young 

students through an engagement with practitioner blogs, video interviews with teachers, and 
reflective practice on their own teaching. 

 
Grading Breakdown: 
  
Engagement and Activities (10 Total Points): 
Based on responses to discussion questions, weekly completion of assignments, group work, and overall 
contributions to the intellectual growth of the online learning community.  Students are not required to 
respond to every discussion question, but should respond to at least one per week in the related discussion 
forum. This portion of the grade will be assessed by GSIs through progress reports emailed to students 
during the semester.    
End of Unit Group Projects (15 Total Points): 
At the end of each course unit (4 total units) students will work in groups to complete a project that asks 
students to synthesize key concepts from that unit’s readings with data and experiences from their 
fieldwork in exploring critical questions pertaining to literacy and education. These projects are meant to 
be creative in their use of a variety of digital tools and modes of composing in demonstrating 
understanding and reflecting upon course content.  These projects will be assessed by a project-specific 
rubric shared with students, and evaluated by course GSIs. 
Data Artifacts (20 Total Points): 
Throughout the semester, students will submit 8 data artifacts--often in the form of ethnographic field 
notes--that use qualitative research methods learned during the course in observing, documenting, and 
analyzing fieldwork experiences. Each data artifact will focus on a specific set of issues, and draw from 
relevant course readings.  Data artifacts will be used in both end-of-unit group projects as well as the case 
study.  Students will receive feedback on their data artifacts after submission, and they be assessed by GSIs 
as a portfolio using a data artifact rubric at the end of the semester.   
Literacy Autobiography (25 Total Points): 
Students will author a personal narrative that documents their own experiences in ‘becoming literate’.  
Drawing from theories and key terminology from course readings to frame their narratives, students will 
relate their own narratives to broader issues pertaining to education, literacy, society, and culture.  The 
literacy assignment will allow students to engage multiple forms of creative expression, including image, 
sound, video, and text, and will be assessed using a literacy autobiography rubric by GSIs. 
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Case Study (30 Total Points): 
Students will write a qualitative research paper (10-12 pages) that employs course concepts as a theoretical 
framework and analysis of the 8 data artifacts assignments to explore a research question focused around 
a relevant literacy issue in education and the comparative examination of race and culture. The case study 
will be assessed by GSIs using a case study rubric 
  
Course Logistics: 
  
Field Work: 
Students will complete 45 hours of fieldwork during the semester at local school or community center, 
where they will work with school-age students in varying capacities, such as after-school tutors, teachers’ 
aides, and mentors. Students will be provided options for completing fieldwork, and can communicate 
directly with GSIs and the course instructor about fieldwork options.  These options will include both 
visiting school sites as well as participating in online tutoring and mentoring of school children 
participating in affiliated schools and after school programs.  Students will be supported in their field work 
through video tutorials, course readings, and direct communication with GSIs. To ensure successful 
completion of the required number of hours, GSIs will contact site supervisors to confirm students are 
attending their programs. Students will maintain a time sheet that will be initialed by the site supervisor 
after each visit and be submitted to the GSI at the end of the semester. GSIs will then verify the timesheet 
with the site supervisor.    
Group Work: 
This course will emphasize group work in discussing key course readings, exploring fieldwork experiences, 
and completing weekly and unit assignments. Groups will include 4-6 students assigned by GSIs, and will 
change unit to unit. When possible, groups will be formed based on common field site assignments as well 
as prior work in the course. Students will be encouraged to use available Canvas tools for collaboration, 
such as Google Docs, Google Presentation, Canvas pages, and other available tools.  While working with 
groups, students should maintain active channels of communication during the unit, and should report 
any issues with their group to their assigned GSI or instructor.  
Navigating the Online Course and Working with Digital Tools: 
 This course requires no previous experience working in online environments or with digital tools. Course 
introduction materials will provide students with a general tutorial for navigating the Canvas environment 
and course content, as well as for launching collaborative tools.  An archive of tutorials will also be 
provided for helping students use freely available digital tools for completing multimedia assignments, 
such as using moviemaking, photo editing, and sound editing software. 
 Managing Course Work: 
This course requires ongoing participation in completing course assignments. For instance, it is not 
advisable for students to try to complete a week’s worth of work in a single sitting. Instead, students should 
plan a consistent schedule for working on course materials at least three times per week, and should be 
responsive to other group members’ messages at least every other day. This will help ensure equal 
participation and successful collaboration. There may be times during a week when a student may need to 
complete activities out of order, or leave an activity unfinished before moving onto a next one (such as in 
the case of waiting for other group members to complete an activity). Students will not be penalized in 
such cases, and can return to an activity to complete it at any time. The recommended amount of time 
spent on assignments per week is listed in the course activity flow and aligns with university-mandated 
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time spent per credit. Each week contains numerous supplemental and auxiliary course content and 
resources, which students are encouraged to visit on their own time. These are meant to assist students in 
completing projects, sharing knowledge with peers, or for use in their case study. 
  
Satisfying University Course Requirements: 
This course satisfies an elective course for the Education Minor as well as a unit of the required fieldwork 
for the Education Minor. It also satisfies the American Cultures requirement. 
  
Activity Flow for Online Course 
  
Unit 1: Researching Literacy, Meaning-Making, and Creativity Online 
American Cultures Focus: 
In Unit 1, students gain a foundational understanding of literacy, as it relates to cultural practice and 
school. In the Gee reading, instructor lectures focus on the author’s notion of primary and secondary 
discourse, specifically in relation to the academic achievement gap faced by African American students in 
relation to their peers. Working from Gee’s definition of literacy, students read an article [Kirkland] that 
explores an African American teen’s tattoos as a literacy practice as well as another article [Duncan] that 
discusses how to research race in the classroom, specifically in the case of adolescent black males.  These 
varied depictions of the literacies of African American students is introduced in comparison to the 
bilingual literacy practices of Asian Americans and Latinos, but taken up more extensively in Unit 2.   
  
Week 1: Perspectives on Literacy 
(TOTAL TIME TO COMPLETE: 720 min) 
  
Week 1 Readings 1: Early Written Forms 
Schmandt-Besserat, D. (1986). The origin of writing: An archaeologist’s perspective. Written 
Communication, 3 (1), 31045. 
  
Week 1 Readings 2: Mediums of Communication 
McLuhan, M. (1964). “The Medium is the Message.” In Understanding media. The Extensions of Man 
(pp. 1 - 12). New York, NY: Ginko Press 
 
Week 1 Readings 3: Literacy and Discourse 
Gee, J. P. (1998). What is literacy. In Zamel, V. & Spack, S. Eds. Negotiating academic literacies: 
Teaching and learning across languages and cultures (pp. 51-59). New York, NY: Routledge. 
 
Week 1 Readings 4: Metaphors of Literacy 
Scribner, S. (1984). Literacy in three metaphors. American Journal of Education, 93 (1), 6-21.  
 
Week 2: Creativity and Literacy 
 
Week 2 Reading 1: Symbolic Creativity 
Willis, P. E., Jones, S., Canaan, J., & Hurd, G. (1990). Chapter 1: Symbolic creativity. In Common 
culture: Symbolic work at play in the everyday cultures of the young (pp. 1-29). Milton Keynes: Open 
University Press.   
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Week 2 Readings 2: Vernacular Creativity 
Burgess, J. (2008). “All your chocolate rain belong to us.” In G. Lovink & S. Niederer (Eds.), Video 
vortex reader: Responses to YouTube, (pp. 101-109). Amsterdam: Institute of Networked Cultures. 
 
Week 2 Readings 3: Literacy and Creativity in African American Students’ Lives 
Kirkland, D. E. (2009). The skin we ink: Tattoos, literacy, and a new English education. English 
Education, 41 (4), 375-395.  
 
Week 2 Reading 4: Teaching Creativity 
D. Tatlow. (2014, September 14th) “Yong Zhao on Education and Authoritarianism in China.” New York 
Times. 
 
 Week 3: Conducting Educational Research 
(TOTAL TIME TO COMPLETE: 540 min + 120 min of Fieldwork) 
      
Week 3 Readings 1: Introduction to Qualitative Research and Field note Writing 
Bogdan, R. C., & Biklen, S. K. (1998). Qualitative research in education. An introduction to theory and 
methods (pp. 101-110). Thousand Oaks, CA: Sage.  
 
Week 3 Readings 2: Participatory Action Research for Teachers and School Ethnographies  
May, W. T. (1993). "Teachers-as-researchers" or action research: What is it, and what good is it for art 
education? Studies in Art Education, 34 (2), 114-126. 
 
Week 3 Readings 3: Critical Race Ethnography 
Duncan, G. (2002).  “Beyond Love: A Critical Race Ethnography of the Schooling of Adolescent Black 
Males.” Equity and Excellence in Education, 25(2), 131-142.  
 
Unit 2:  Learning and Language in the Classroom and Online 
American Cultures Focus: 
In Unit 2, students will compare the ill-literacy [Alim] practices of African American youth engaged in 
Hip Hop with an article [Yosso] that explores a classroom project for Latino students to critically 
deconstruct popular media artifacts to expose problematic racial representations and generalizations. The 
comparison here focuses on the various strategies marginalized cultural groups employ to subvert or resist 
dominant or oppressive discourses.  Instructor lectures will extend this comparison into examining the 
language practices of bilingual students- specifically Latinos and Asian Americans- versus that of Black 
English Vernacular or Ebonics, and in relation to the development of academic discourse in the 
classroom.  
 
Week 4: Social Learning Theory 
(TOTAL TIME TO COMPLETE: 540 min + 120 min of Field Work) 
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Week 4 Reading 1: Vygotsky 
Vygotsky, L. (1978) Interaction between learning and development & The prehistory of written language. 
In M. Cole, V. John-Steiner, S. Scribner, & E. Souberman (Eds.), Mind in society (79-91). Cambridge, MA: 
Harvard University Press. 
  
Week 4 Reading 2: Vygotsky in the Classroom- Reciprocal Teaching and Reading Tutoring 
Palinscar, A.S. (2003). Collaborative approaches to comprehension instruction. In Anne P. Sweet & 
Chatherine E. Snow (Eds.), Rethinking reading comprehension (pp. 99-114). New York: Guilford Press. 
 
Week 4 Readings 3: Virtual Vygotsky and Connectivist Learning Theory 
Siemens, G. (2005). Connectivism: A learning theory for the digital age. International journal of 
instructional technology and distance learning, 2(1), 3-10. 
 
Week 5: Critical Pedagogy and Subversive Literacies 
(TOTAL TIME TO COMPLETE: 540 min + 120 min of Field Work)   
  
Week 5 Readings 1: Foundations of Critical Pedagogy Freire  
Freire, P. (1970). Chapter 2: Banking concept of education. Pedagogy of the oppressed (pp. 71-86). 30th 
Anniversary Edition (2000) with an introduction by Donaldo Macedo. New York: Continuum. 
 
Week 5 Readings 2: Ill-Literacy and the ‘Marginalized’ Voice 
Alim, H. S. (2011). Global Ill-Literacies Hip Hop Cultures, Youth Identities, and the Politics of Literacy. 
Review of Research in Education, 35(1), 120-146. 
 
Week 5 Readings 3: Critical Race and the Classrooom  
Yosso, T. J. (2002). Critical race media literacy: Challenging deficit discourse about Chicanas/os. Journal 
of Popular Film and Television, 30(1), 52-62. 
  
Week 6: Bilingual, Translingual, and Digilingual 
  
Week 6 Reading 1: Language on Trial 
Read (or listen to) the “Language on Trial: Rachel Jeanette” 
(http://hereandnow.wbur.org/2013/06/28/n-word-language) 
 
Week 6 Reading 2: Translingualism 
Canagarajah, A. S. (Ed.). (2013). Introduction. Literacy as translingual practice: Between communities and 
classrooms. Routledge.  
  
Week 6 Reading 3: English Language Learning in the Classroom and Community 
Wong Fillmore, L. (2009). English language development: Acquiring the language needed for literacy 
and learning. (pp. 1- 15). Research into Practice. Pearson Education. 
 
Week 6 Reading 3: Language Autobiographies  
Rodriguez, R. (1981). The achievement of desire. In Hunger of memory: The education of Richard 
Rodriguez, An autobiography (pp. 43-73). Boston: D.R. Godine. 



 8 

 
Week 6 Reading 4: Language in the Digital  
Levy, E. (April 4th, 2014) “(Smile) Emojis can actually help transcend language barriers” Vocativ. 
Retrieved from URL:  http://www.vocativ.com/tech/internet/smile-emojis-can-actually-help-transcend-
language-barriers/ 
 
Unit 3: Writing Culture and Race Inside and Outside the Classroom 
American Cultures Focus: 
Unit 3 begins by looking at the emergence of the essay form, and then examines the many forms and tools 
of writing. Instructional lectures focus on a Hmong immigrant community in California and their struggle 
to communicate with personnel at a local hospital. These struggles are compared to the supposed 
disconnect between African American teens and canonical texts in school, or what can be also described 
as struggle to communicate across discursive communities. Unit 3 also looks at digital texts and remixing, 
including culture itself as remix [Anzaldua]. Instructional lectures will focus on comparisons in digital 
story artifacts generated by African American, Latino, and Asian American youth, and their particular 
relationships to racial identity, popular culture, and linguistic identity.  
 
 Week 7: Writing in the Classroom and Online 
(TOTAL TIME TO COMPLETE: 540 min + 120 min of Field Work)  
  
Week 7 Reading 1: Writing or Talking- It’s Texting!? 
Consider this article from Time, “Is texting killing the English Language,” by John McWhorter 
(http://ideas.time.com/2013/04/25/is-texting-killing-the-english-language), and consider his claim that 
texting is establishing a new form of grammar and that it is not impacting other forms of writing. Do you 
agree with this claim? Does texting reproduce any other kinds of cultural or racial norms, or is texting a 
universal discourse?   
  
Week 7 Reading 2: Writing in The Classroom 
Heath, S. B. (1993). Rethinking the sense of the past: The essay as legacy of the epigram. In Odell, L. 
Eds. Theory and practice in the teaching of writing: Rethinking the discipline (pp. 105-31). Carbondale, 
IL: Southern Illinois University Press 
 
Week 7 Reading 3: Writing Culture in The Classroom 
Morrell, E., & Duncan-Andrade, J. M. (2002). Promoting academic literacy with urban youth through 
engaging hip-hop culture. English Journal, 88-92. 
 
Week 7 Reading 4: Writing Culture outside the Classroom  
Fadiman, A. (1997). Chapter 1: Birth, Chapter 6: High-velocity transcortical lead therapy, & Chapter 8: 
Foua and Nao Kao. In The spirit catches you and you fall down: A Hmong child, her American doctors, 
and the collision of two cultures (pp. 3-11, 60-77, & 93-105). New York: Farrar, Straus and Giroux. 
 
Week 7 Reading 5: Blogging and Digital Writing 
Wright, S. (July 5th, 2012) “Blogging is the new persuasive essay.” KQED Mindshift. Retrieved from 
URL: http://blogs.kqed.org/mindshift/2012/07/blogging-is-the-new-persuasive-essay/ 
 



 9 

Week 8: The Living, Remixable Text 
(TOTAL TIME TO COMPLETE: 540 min + 120 min of Field Work) 
 
Week 8 Reading 1: Bahktin and Speech Genres 
Bakhtin, M. M. (2010). Speech genres and other late essays (pp. 73-80). University of Texas Press. 
Bakhtin, M. M. (2010). The dialogic imagination: Four essays (pp. 259- 300, 324-331). 
University of Texas Press. 
  
Week 8 Reading 2: Remixing 
Knobel, M., & Lankshear, C. (2008). Remix: The art and craft of endless hybridization. Journal of 
Adolescent & Adult Literacy, 52(1), 22-33. 
  
Week 8 Reading 3: Culture as Remix 
Anzaldúa, G. (1987). How to tame a wild tongue. In Borderlands/La Frontera: The new mestiza (pp. 53-64). 
San Francisco: Spinsters/Aunt Lute.  
 
Week 8 Reading 4: Remix in the Classroom 
Jenkins, H., Kelley, W., Clinton, K., McWilliams, J., & Pitts-Wiley, R. (Eds.). (2013). Reading in a 
Participatory Culture: Remixing Moby-Dick in the English Classroom (pp. 105-119). New York: Teachers College 
Press.  
 
Week 8 Reading 5: Designing a Case Study and Research Questions 
Dyson, A.H., & Genishi, C. (2005). Considering the case: An introduction. In On the case: Approaches to 
language and literacy research (pp.1-18). New York: Teachers College Press 
  
Week 9: Multimodality and Digital Storytelling 
(TOTAL TIME TO COMPLETE: 720 minutes) 
 
Week 9 Activity 1: Watching a Digital Story 
Visit the Center for Digital Storytelling YouTube Channel, choose a digital story, and upload it to your 
group document. What modal elements are present in the video—sound, image, text? Describe what each 
element—or mode—means on its own. Discuss how the piece represents race or culture through images, 
sound.  
  
Week 9 Reading 1: Overview of Multimodality 
Hull, G. A., & Nelson, M. E. (2005). Locating the semiotic power of multimodality. Written communication, 
22(2), 224-261. 
  
Week 9 Reading 2: Multimodality and the Body 
Stein, P. (2004). Representation, rights, and resources: Multimodal pedagogies in the language and 
literacy classroom. Critical pedagogies and language learning, 95-115. 
  
Week 9 Reading 3: Digital Storytelling 
Miller, S. M. (2007). English teacher learning for new times: Digital video composing as multimodal 
literacy practice. English Education, 61-83. 
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Unit 4:  Cultural Capital, Social Reproduction and Social Networks  
American Cultures Focus: 
In Unit 4, digital social networks and the digital texts and media that circulate across them are taken up in 
relation to the representation of the three racial groups (African American, Latino, and Asian American) 
as they appear in viral videos and memes. Instructor lectures focus on how the Internet and social 
networks impact diversity, racial and cultural heterogeneity, and inclusivity, such as in the case of online 
games [Nakamura]. Instructor lecture consider strategies for honoring home cultures [Ladson-Billings] in 
the classroom as a means for disrupting racial categorizations.   
 
Week 10:  Social Reproduction in Schools 
(TOTAL TIME TO COMPLETE: 540 min + 120 min of Field Work)    
  
Week 10 Reading 1:Social and Cultural Reproduction in Bourdieu and Education 
Morrow, R. A., & Torres, C. A. (1995). Social theory and education: A critique of theories of social and cultural 
reproduction. SUNY Press. 56 – 66 
  
Week 10 Reading 2: Publics, Race and the Dominant Culture 
Consider Boyd’s arguments in her piece “White Flight in Networked Publics: How Race and Class 
Shaped American Teen Engagement with MySpace and Facebook.”  Do you agree with her main 
argument? Think about network ‘boundaries’ and issues around access and privilege in relation to 
Bourdieu’s notions of social and cultural reproduction.   
  
Week 10 Reading 3:  Funds of Knowledge 
Moll, L., Amanti, C., Neff, D., & Gonzalez, N. (1992). Funds of knowledge for teaching: Using a 
qualitative approach to connect homes and classrooms. Theory Into Practice, (31), 2, 132-141. 
 
Week 10 Reading 4: Can Social Networks Improve Learning? 
Consider the article entitled “Why Learning Through Social Networks is the Future” 
(http://www.teachthought.com/technology/learning-through-networks-is-the-future/) and think about 
the author’s claim that this kind of networking leads to enhanced learning experiences in relation to Moll’s 
funds of knowledge.  
  
Week 11: Viral Media and Culture 
(TOTAL TIME TO COMPLETE: 540 min + 120 min of Field Work) 
  
Week 11 Reading 1: Memes and ‘Spreadable Media’ 
Shifman, L. (2013). Memes in a digital world: Reconciling with a conceptual troublemaker. Journal of 
Computer‐Mediated Communication, 18(3), 362-377. 
 
Week 11 Reading 2: Memes, Race, the Harlem Shake, and Gangnam Style 
Consider these articles “The Obscuring of Black Culture, or Why I Hate the the Fake ‘Harlem Shake’ 
Meme” and “The Problematics of The Fake Harlem Shake.” Do you agree with the authors? Add some 
commentary to your group document.  As a teacher, how might you approach the subject of race and 
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memes with your students?  How can you help foster a critical engagement with meme texts that helps 
students identify problematic or stereotypes representations of other people and cultures? 
Then consider the “Gangnam Style” explosion and consider the implications in this article from the 
Atlantic titled “Gangnam Style, Dissected: The Subversive Message Within South Korea's Music Video 
Sensation.” What gets lost in translation in watching the Gangnam Style video as an English speaker? 
How do the images here confirm, deny, complicate, or subvert media representations of Asian Americans 
today? 
  
Week 11 Reading 2: Culturally Relevant Pedagogy and Digital Media 
Ladson-Billings, G. (1995). But that's just good teaching! The case for culturally relevant pedagogy. Theory 
into practice, 34(3), 159-165. 
  
Week 12: Gaming Culture and Gamified Learning 
(TOTAL TIME TO COMPLETE: 540 min + 120 min of Field Work) 
  
Week 12 Reading 1: Connecting Video Games and Literacy  
Gee, J. P. (2003). What video games have to teach us about learning and literacy. Computers in Entertainment 
(CIE), 1(1), 20-20. 
  
Week 12 Reading 2: Gamifying a Classroom 
Consider these “10 Specific Ideas to Gamify your Classroom” 
(http://www.teachthought.com/teaching/how-to-gamify-your-classroom/). 
How do these ideas parallel those in your description of your favorite game? How do both the gamified 
classroom and your game relate to Gee’s specific principles around successful learning through video 
games? What are specific challenges or problems in trying to gamify education” (Annetta, et al, 2006, 
2006). 
  
Week 12 Reading 3: Race and Games 
Nakamura, L. (1995). Race in/for cyberspace: Identity tourism and racial passing on the Internet. Works 
and Days, 25(26), 13. 
 
Week 12 Reading 4: Games in and out of the Classroom 
Annetta, L. A., Murray, M. R., Laird, S. G., Bohr, S. C., & Park, J. C. (2006). Serious games: 
Incorporating video games in the classroom. Educause Quarterly, 29(3), 16. 
  
 Unit 5: World Cultures. Hybrid Identities, and Global Perspectives 
American Cultures Focus: 
In Unit 5, students will explore American culture in relation to global culture, and consider how 
particular racial identities expand or transform in a global world. Instructor lectures examine a video 
exchange project between a group of African American and Latino students in California, African 
American and Latino students in New York, and a group of teen girls in India. Lecture material explores 
critical questions about how people of different races and cultures around the globe attempt to make 
meaning of the other through digital artifacts and textual exchanges. Unit 5 also considers the 
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comparative impact of social media activist campaigns across specific racialized issues, such as Ferguson 
and #BlackLivesMatter or Latin American immigration.  
 
 Week 13: Virtual Worlds and the Global Imagination 
(TOTAL TIME TO COMPLETE: 540 min + 120 min of Field Work)    
  
Week 14 Reading 1: Cosmopolitan Perspectives 
Silverstone, R. (2007). Media and morality (pp. 1-24). Cambridge: Polity.  
 
Week 14 Reading 2: Contact Zones 
Pratt, M. L. (1991). Arts of the contact zone. Profession, 33-40. 
  
Week 14 Reading 2: Cultural Citizenship and Identity Tourism 
Hull, G. A., Stornaiuolo, A., & Sahni, U. (2010). Cultural citizenship and cosmopolitan practice: Global 
youth communicate online. English Education, 42 (4), 331-367. 
 
Week 14: Democratic Education and Learning about Qualitative Coding 
(TOTAL TIME TO COMPLETE: 540 min + 120 min of Field Work) 
  
Week 14 Reading 1: What is Democratic Education? 
Knight, T., & Pearl, A. (2000). Democratic education and critical pedagogy. The Urban Review, 32(3), 197-
226. 
 
Week 14 Reading 2: Digital and Democratic Education 
Hull, G., Jury, M. and Sahini, U. (in press). ‘Son enough’: Developing girls’ agency in India across 
domestic and civic spheres through feminist media practice. In B. Kirshner & E. Middaugh (Eds.), 
#youthaction: Becoming political in the digital age. Series on Adolescence and Education.  Information Age. 
Retreived from link: 
https://drive.google.com/a/fortuitousfilms.com/file/d/0BxzLe5H3x9TJUmZ6NVdnbkdoUzQ/edit 
 
Week 14 Reading 3: Codes and Coding 
Saldaña, J. (2009). An introduction to codes and coding. In The coding manual for qualitative researchers (pp. 1-
31). Thousand Oaks, CA: Sage. 
 
Week 15: Activist Education and Civic Engagement 
(TOTAL TIME TO COMPLETE: 540 min + 120 min of Field Work) 
  
Week 15 Reading 1: Consider this article “#Bringbackourgirls, #Kony2012, and the complete, divisive 
history of ‘hashtag activism.’ Describe your position in terms of what it means to be an ‘engaged citizen’ 
online today.  Is hashtag activism a legitimate form of political participation? Describe some ways, if any, 
you engage in activist or political causes online today.  
 
Week 15 Reading 2: Everyday Engagement 
De Certeau, M. (1998). The practice of everyday life: Living and cooking (pp. 91-110). (Vol. 2). U of Minnesota 
Press.   
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Week 15 Activity 3: The Barbie Liberation Movement 
Consider this video about the Barbie Liberation Movement 
(https://www.youtube.com/watch?v=Pc8qcZ7iMbY) 
Then, consider these subversive ads from Adbusters (https://www.adbusters.org/spoofads).  
Following, choose a product or advertisement of some kind from the Internet.  Think critically about the 
kinds of cultural assertions it is making, its target demographic, and issues around representation.  Create 
your own subversion of this artifact. Discuss in relation to De Certeau’s notion of tactics.  
  
Week 15 Reading 4: Teaching as Liberation 
Hooks, b (1994). Teaching to transgress: Education as the practice of freedom. Chapter 5. Routledge, NY: Chapter 
5. 
 
Week 15 Reading 5: Collective Action and Activism 
Rheingold, H., & Weeks, A. (2012). Net smart: How to thrive online (pp. 111-41). Boston: MIT Press.  
 
Week 16: Final Projects and Case Study Due 
  
 
  
  
  
  
  
 


