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STEP STRATEGIES ACTIVITIES

1 PRE-STORY

KNOWLEDGE

ACTIVATION

Linguistic Facilitations – Make the 
students’ language more complex.

Use questions to quite the student 
through the main story line.

Virtual Field Trip

Graphic
Organizer/Semantic Map

Book Walk

2 SHARED

READING

Stop occasionally to comment or 
discuss concepts, sentence structures, 
or plot elements.

No single skill focus.

Read the book!

3 POST-STORY

COMPREHENSION

DISCUSSION

Use questions to help students 
understand the story and presented 
concepts.

Return to the book to find answers.

Scaffold questions (start broad).

General Comprehension 
Questions (Literal or 
Inferential)

Story Grammar Questions 
(Setting, Problem, Internal 
Response, Attempt, etc.)

4 FOCUSED SKILL

ACTIVITIES

Select vocabulary, sentence structures, 
and pragmatic abilities from the story.

Discuss words in student-friendly 
language.

SEMANTIC (New Word 
Book, Wall Chart)

SYNTAX (Sentence Strips)

NARRATIVE (Pictography)

PRAGMATIC (Role Play)

5 PARALLEL STORY Review the original graphic organizer.

Review the New Word Book.

Integrate all of the skills targeted 
previously (e.g., grammar, vocabulary).

Create a Parallel Story
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ACTIVITY 1: Graphic Organizer

ACTIVITY 2: Book Walk

ACTIVITY 3: Virtual Field Trip

ACTION ITEMS (5 minutes)

⃝ Review the pre-story knowledge activities. 

⃝ Pick 1-2 activities to use with your group 
and add them to your plan.

Collect all of the information that students know about a topic to create a graphic 
organizer. (This can be referenced throughout the unit.)

Looking at the pages of the book (without jumping into reading) can be a great 
starting point. Discuss what they notice and encourage them to make predictions.

Mystery Doug, YouTube, and Discovery Education are examples of places to look 
for videos. These are incredibly helpful when it comes to helping students gain 
knowledge about an unfamiliar topic.

These strategies help to activate students' existing knowledge on the topic so new 
information can be incorporated into an existing schema (Gillam & Ukrainetz, 2016). 
These functional activities are designed to promote comprehension, and we can 
embed goals (e.g., describing, formulating complex sentences) within these activities.

Here are some activity ideas for Step 2 of the Literacy-Based Therapy Framework 
(Pre-Story Knowledge Activation).
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STRATEGY 1: Scaffold by asking more specific questions.

STRATEGY 2: Refer to the book.

STRATEGY 3: Use visuals.

If a student is unable to answer a question (e.g., an inferential question), we can 
ask guiding questions to lead them to the correct answer.

When scaffolding a skill, we can provide students with a number of prompts and 
cues. Referring to the book (e.g., pointing to pictures when asking questions) can 
lead students to the correct answer.

You can give students visual choices to help scaffold comprehension. (The 
question cards in the SLP Now Membership are perfect for this!) You might also 
use a story grammar graphic organizer.

We now get to guide a discussion by asking a series of comprehension questions! 
You can ask literal or inferential questions. Another option is to ask story grammar 
questions. The primary goal is to help the student understand the text (not to test)!

⃝ Download the appropriate materials
for your group (e.g., visual WH-questions). 

⃝ Make a quick note of the activity on your 
planner.

ACTION ITEMS (5 minutes)
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STEP 1: Goal Awareness

STEP 2: Identify the Skills & Make a Plan

ACTION ITEMS (5 minutes)

⃝ Download the Goal Card Kit 
(blog.slpnow.com/student-goals) if your 
students could use help with goal 
awareness.

⃝ Write the 2-3 skills you plan to target in 
your planner. Review the Goal Cheat Sheets 
if you need some inspiration!

Students should be able to identify which skills are being targeted (especially 
in elementary and secondary school).  Check out blog.slpnow.com/student-
goals for some inspiration!

Set yourself up for success! Identify  which skills you want to target and think 
about how you can target those skills in a meaningful way. Refer to the Goal 
Cheat Sheets for some inspiration.

Now let’s jump into today’s action items!

This step will look different for every group! The skills that we address (and how 
they are scaffolded) will depend on the needs of the students. However, there are 
two key steps to consider when planning this type of session.
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The following pages include a few ideas to get you going! There are countless ways to combine skills.

Don’t see a skill that you’re struggling with? Post a question in the Literacy-Based Therapy 
Challenge Facebook group, and we’ll help you troubleshoot!

You can find visuals for all of these skills in the SLP Now Membership (slpnow.com).

GOAL CHEAT SHEET

GRAMMAR
Regular/Irregular Past Tense Verbs
Regular/Irregular Plural Nouns
Pronouns
Compound Sentences
Complex Sentences

A

BASIC LANGUAGE
Following Directions
WH Questions

B

LATER LANGUAGE
Fact & Opinion
Inferences
Summarizing

C

EARLY VOCABULARY
Basic Concepts
Categories
Object Functions

D

LATER VOCABULARY
Compare & Contrast
Context Clues
Multiple Meaning Words

E

NARRATIVES F
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BASIC LANGUAGE LATER LANGUAGE

FOLLOWING DIRECTIONS: Prompt the students 
working on grammar skills to give directions 
to the student working on following 
directions using his/her target structures.

WH QUESTIONS: Ask the student(s) questions 
that require an answer using the target 
structure (e.g., “What is the boy doing?” “The 
boy is eating dinner.” to target auxiliary 
verbs.) Asking these types of questions will 
target both goals at the same time, and the 
students can demonstrate their relative 
strengths.

INFERENCES: Encourage the students to use 
the target grammatical structures when 
answering inferential questions.

FACT/OPINION: The student with grammar 
goals can generate sentences about the 
story/text using their target structure (e.g., 
past tense verbs), and the student with 
fact/opinion goals can identify whether the 
statement is a fact or an opinion.

SUMMARIZING: Incorporate target 
grammatical structures when creating 
summaries for a given text.

BONUS: Head to blog.slpnow.com/tag/grammar/ for evidence-based strategies to use 
when targeting GRAMMAR goals.

Looking for sentence strips? The SLP Now Core Vocabulary Packs include several pre-made 
strips!

EARLY VOCABULARY LATER VOCABULARY

BASIC CONCEPTS: Create sentence strips that 
incorporate the grammar target, as well as a 
small set of basic concepts (e.g., “The boy is 
on the bike.” when targeting subject/verb 
agreement and on/off). 

CATEGORIES: Create sentence strips that 
incorporate the grammar target, as well as a 
small set of categories (e.g., “Those are toys.” 
when targeting pronouns and convergent 
category naming). 

These examples also apply to object functions 
and other basic vocabulary! 

COMPARE/CONTRAST: The student with a goal 
to compare/contrast can fill in the graphic 
organizer, and the student with grammar 
goals can create sentences. (This is especially 
great for compound/complex sentence 
goals!)

MULTIPLE MEANING WORDS: The student with 
grammar goals can generate sentences using 
multiple meaning words from the story/text. 
The student with MMW goals can then define 
the words in each of the sentences.

GRAMMAR

A
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GRAMMAR LATER LANGUAGE

F
O

LL
O

W
IN

G

D
IR

E
C

T
IO

N
S

Prompt the student(s) working on 
grammar skills to give directions to the 
student working on following directions 
using his/her target structures.

INFERENCES: Give Student A directions 
(e.g., sit on the table, take a piece of 
candy). Student B can infer how Student 
A is feeling, what he’ll do next, etc.

FACT/OPINION: You can combine 
conditional directions here (e.g., “If ____ is 
a fact, ____.”)

W
H

 Q
U

E
ST

IO
N

S

Ask the students questions that require 
an answer using the target structure 
(e.g., “What is the boy doing?” “The boy is 
eating dinner.” to target auxiliary verbs.) 
Asking these types of questions will 
target both goals at the same time, and 
the students can demonstrate their 
relative strengths.

FACT/OPINION: Ask Student A a question. 
Student B can identify if the answer was 
a fact or an opinion.

SUMMARIZING: Ask WH Questions to 
scaffold the creation of a summary. Use a 
graphic organizer for additional support.

BASIC LANGUAGE

EARLY VOCABULARY LATER VOCABULARY

F
O

LL
O

W
IN

G
D

IR
E

C
T

IO
N

S BASIC CONCEPTS: Incorporate basic 
concepts in your directions (e.g., “Touch 
the big one.”)

CATEGORIES: Incorporate categories in 
your directions (e.g., “Touch the fruit.”)

OBJECT FUNCTIONS: Incorporate object 
functions in your directions (e.g., “Touch 
the one you use to…”)

CONTEXT CLUES: Give directions related 
to using context to determine meaning 
(e.g., “Underline the clue after you circle 
the word.”)

MULTIPLE MEANING WORDS: Give 
directions that incorporate multiple 
meaning words. Student B can identify 
which meaning was used.

W
H

 
Q

U
E

ST
IO

N
S BASIC CONCEPTS/CATEGORIES/OBJECT

FUNCTIONS: Ask questions incorporating 
basic concepts, categories, and object 
functions, and other vocabulary 
concepts!

CONTEXT CLUES: Use context clues to 
define challenging words in the question.

MULTIPLE MEANING WORDS: Identify the 
meaning of any words with multiple 
meanings in the question.

B
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GRAMMAR EARLY LANGUAGE

IN
F

E
R

E
N

C
E

S

Encourage students to use the target 
grammatical structures when answering 
inferential questions.

FOLLOWING DIRECTIONS: Give Student A 
directions (e.g., sit on the table, take a 
piece of candy). Student B can infer how 
Student A is feeling, what he’ll do next, 
etc.

WH QUESTIONS: Ask both types of 
questions, depending on the student’s 
ability.

SU
M

M
A

R
IZ

IN
G Incorporate target grammatical 

structures when creating summaries for 
a given text.

FOLLOWING DIRECTIONS: Give directions 
related to generating a summary.

WH QUESTIONS: Ask WH Questions to 
scaffold the creation of a summary. Use a 
graphic organizer for additional support.

LATER LANGUAGE

EARLY VOCABULARY LATER VOCABULARY

IN
F

E
R

E
N

C
E

S

BASIC CONCEPTS: Incorporate basic 
concepts in your inferential questions 
(e.g., “Why did he get a big dinner?”).

CATEGORIES/OBJECT FUNCTIONS: 
Incorporate categories and object 
functions in your inferential questions 
(e.g., “Why did he need a pen?”).

COMPARE & CONTRAST: Ask inferential 
questions and compare/contrast the 
students’ responses.

CONTEXT CLUES/MULTIPLE MEANING

WORDS: Compare/contrast target 
vocabulary words.

SU
M

M
A

R
IZ

IN
G

BASIC CONCEPTS/CATEGORIES/OBJECT

FUNCTIONS: Incorporate the vocabulary 
targets within the summary.

COMPARE & CONTRAST: Create two 
summaries and use a graphic organizer 
to compare and contrast.

CONTEXT CLUES/MULTIPLE MEANING

WORDS: Incorporate the vocabulary 
targets within the summary.

C
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GRAMMAR LATER VOCABULARY

B
A

SI
C

C
O

N
C

E
P

T
S Create sentence strips that incorporate 

the grammar target, as well as a small set 
of basic concepts (e.g., “The boy is on the 
bike.” when targeting subject/verb 
agreement and on/off). 

COMPARE & CONTRAST: Use basic 
concepts to compare/contrast different 
pictures.

CONTEXT CLUES/MULTIPLE MEANING

WORDS: Use basic concepts to define 
target vocabulary words.

C
A

T
E

G
O

R
IE

S

Create sentence strips that incorporate 
the grammar target, as well as a small set 
of categories (e.g., “Those are toys.” when 
targeting pronouns and convergent 
category naming). 

COMPARE & CONTRAST: 
Compare/contrast items within a 
category. Students can also compare and 
contrast different categories.

CONTEXT CLUES/MULTIPLE MEANING

WORDS: Use the target vocabulary words 
to describe categories or items in a given 
category.

O
B

JE
C

T
F

U
N

C
T

IO
N

S

Create sentence strips that incorporate 
the grammar target, as well as a small set 
of object functions (e.g., “He uses the toy 
to play.” when targeting pronouns and 
object function identification). 

COMPARE & CONTRAST: Compare and 
contrast how different items can be used 
(e.g., a pencil and a paint brush).

CONTEXT CLUES/MULTIPLE MEANING

WORDS: Discuss the function of the 
target vocabulary words. (This works 
best with nouns.)

EARLY VOCABULARY

D
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EARLY LANGUAGE LATER LANGUAGE

B
A

SI
C

C
O

N
C

E
P

T
S

FOLLOWING DIRECTIONS: Incorporate 
basic concepts in your directions (e.g., 
“Touch the big one.”)

WH QUESTIONS: Ask questions 
incorporating basic concepts (e.g., “Who 
went in the little house?”)

INFERENCES: Incorporate basic concepts 
in your inferential questions (e.g., “Why 
did he get a big dinner?”).

SUMMARIZING: Incorporate the target 
basic concepts within the summary.

C
A

T
E

G
O

R
IE

S

FOLLOWING DIRECTIONS: Incorporate 
categories in your directions (e.g., “Find 
all of the clothes.”)

WH QUESTIONS: Ask questions 
incorporating categories (e.g., “Which 
fruits did the rabbit bring on the picnic?”)

INFERENCES: Incorporate categories in 
your inferential questions (e.g., “Why did 
he need a pen?”).

SUMMARIZING: Incorporate the target 
categories within the summary.

O
B

JE
C

T
F

U
N

C
T

IO
N

S

FOLLOWING DIRECTIONS: Incorporate 
object functions in your directions (e.g., 
“Find the things that the dragon used to 
bake.”)

WH QUESTIONS: Ask questions 
incorporating object functions (e.g., 
“What did the boy use the mittens for?”)

INFERENCES: Incorporate object functions 
in your inferential questions (e.g., “Why 
did he need a pen?”).

SUMMARIZING: Incorporate the target 
object functions within the summary.

EARLY VOCABULARY

E
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GRAMMAR EARLY VOCABULARY

C
O

M
PA

R
E

&
 C

O
N

T
R

A
ST

The student with a goal to 
compare/contrast can fill in the graphic 
organizer, and the student with grammar 
goals can create sentences. (This is 
especially great for compound/complex 
sentence goals!)

BASIC CONCEPTS: Use basic concepts to 
compare/contrast different pictures.

CATEGORIES: Compare/contrast items 
within a category. Students can also 
compare and contrast different 
categories.

OBJECT FUNCTIONS: Compare/contrast 
the functions of different objects or the 
different functions one object might 
have.

C
O

N
T

E
X

T
C

LU
E

S The student with grammar goals can 
generate sentences using target 
vocabulary words. The student with the 
goal to define vocabulary words using 
context clues can then define the words 
in each of the sentences.

BASIC CONCEPTS: Use basic concepts to 
define target vocabulary words.

CATEGORIES/OBJECT FUNCTIONS: Use the 
target vocabulary words to describe 
categories or items in a given category.

M
U

LT
IP

LE
M

E
A

N
IN

G
S

The student with grammar goals can 
generate sentences using multiple 
meaning words from the story/text. The 
student with MMW goals can then 
define the words in each of the 
sentences.

BASIC CONCEPTS: Use basic concepts to 
define target vocabulary words.

CATEGORIES: Use the target vocabulary 
words to describe categories or items in 
a given category.

OBJECT FUNCTIONS: Discuss the function 
of the target vocabulary words. (This 
works best with nouns.)

LATER VOCABULARY

E
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EARLY LANGUAGE LATER LANGUAGE

C
O

M
PA

R
E

&
 

C
O

N
T

R
A

ST

FOLLOWING DIRECTIONS: Give Student A 
two directions. Student B can then 
compare/contrast the directions.

WH QUESTIONS: Compare and contrast 
each student’s answer to a question.

INFERENCES: Ask inferential questions 
and compare/contrast the students’ 
responses.

SUMMARIZING: Create two summaries 
and use a graphic organizer to compare 
and contrast.

C
O

N
T

E
X

T
C

LU
E

S

FOLLOWING DIRECTIONS: Use unknown 
words in a direction. Use context clues to 
define the meaning and carry out the 
direction.

WH QUESTIONS: Embed unknown words 
in a question. Encourage the students to 
use context clues to define the word and 
to answer the question.

INFERENCES: Compare/contrast target 
vocabulary words.

SUMMARIZING: Incorporate the 
vocabulary targets within the students’ 
summaries.

M
U

LT
IP

LE
M

E
A

N
IN

G
W

O
R

D
S FOLLOWING DIRECTIONS: Use multiple 

meaning words in directions (e.g., “Put 
the duck on the table.” and “Duck your 
head.”)

WH QUESTIONS: Embed multiple 
meaning words in your questions, and 
prompt the students to determine the 
correct meaning before answering the 
question.

INFERENCES: Compare/contrast target 
vocabulary words.

SUMMARIZING: Incorporate the 
vocabulary targets within the students’ 
summaries.

LATER VOCABULARY

E
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Narratives are the perfect way to integrate all of the work that students have 
completed! We pull out the visuals for a target skill (usually 1-2 for each student) 
and collaborate to write a story including all of our targets.

Here’s a quick checklist for a successful “narrative collaboration.”

o Students are aware of their goals.

o Students practiced the target skills in a more structured format prior to 
collaborating on the narrative.

o Students have visuals to refer to when needed (for the target skill).

o Students have visuals to refer to when needed (for the narrative 
structure).

Using a nonfiction text in therapy? You can target summarizing instead!

F
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STEP 1: Create a graphic organizer.

STEP 2: Write the story.

STEP 3: Review the story.

ACTION ITEMS (5 minutes)

⃝ Jot down any quick notes that you want 
to remember when creating a parallel 
story with your students.

More importantly… You did it!

⃝ Take a minute to celebrate!

Students can fill in the graphic organizer to create their story. 

This is the perfect opportunity to incorporate students’ targets. The clinician 
models and recasts as needed.

The student then has the opportunity to take the story home.

Working with older students? 
Head to blog.slpnow.com/literacy-based-therapy-older-students for some ideas! 

The goal of this activity is to pull plot elements, vocabulary, and sentence patterns 
from the book and apply them to a new story (Ukrainetz & Gillam, 2006).


